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ot ! : Preface . < . 5

This report describes 'the observer's manual ang the corr¥esponding :
trainer's manual for the classraom observation instrument 'which was ';;&.
designed to-code the' behavior of the teacher during reading instruction. -
This observation instrument apd its related training program were
developed as pa?;-of Contract OEC-0-Y1-3715 with the United States Office ~
of Education.

&

i . - g /' o . 1
| The "Readlng -Teacher Observation Scale' has been de51gned to be used |
. . with a corresponding observation instrument’which focuses on the Behav1or
|
|
|
|
l

i
of the students. . ) L e ;;
e The "Reading: Teacher Observation Scale (TOS)" can either be used

> by itself, or it ean be used-concurrently with the ""Reading: Student
Observation .Scale (30S)" by having .two observers present in the classroom,
one using the Reading TOS and the other observer using the Reading S5S.
o . ' : v - “u.‘_ . ‘ BRI
When both observation,instruments are used at'the sanle time in the
classroom, the pair of trained observers would ohserve so that one
observer codes the teacher's behavior in teh-second intervals while the
o other obserVer codes the behavior of a different student every, f1fteen
seconds. The time ‘interyals for these two observation instruments axe .
¢ different because our pilot tests of the 1nstruments indicated that it
' was too. difficult to do reliability ,studies of student obServatlons ‘
. . within any shorter time-interval. . .
: ~ ; . , - o . .
v The masmual which was used by the observers during the straining ° S
program appears in Pant 1 of this report. The trainer's manual which
was used durlxg the tra1n1ng program appéars in Part II of this report;
the .trainer's 'manuall contains additional practlcé exercises and a
detailed training schedule. The formal training program for the .
. ’ observers also included audio-tapes a#d colored slldes which simulated
scripts of teacher-student interactions.

. -

The stopwatchesbﬁhich we used for 'this observation instrument
. contained» second-hands which completed a 360° sweep in thirty-second

.

»~.. 1intervals, thus permlttlng three teacher behaviors to be coded in eech
complete sweep of the second~hand *

\ \
- ot .
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O » }) History, Purpose, and Goals® of the Project
‘ - The observation instrument which is described in this manual

, Was developed specifically for the study of reading activities in
elementary school classrooms. It was designed to describe the
major types of interaction that we would expect to occur during
reading’ instruction so that a systematic study of the activities
of teachers and students ‘during reading instruction coyld be

v * . undertaken. , ’

. ¢ . .

This obseryation instrument is not meant to Be used to evaluate
any* teacher who is .observed. 1Its purpose is ‘to describe what }
happens during reading instruction in large variety of types of
reading classes sp that the relationship between what teachers and

. . students. do during reading instruction, and how well the students

. . learn to read, can be studied. This relationship is essentially a

_tesearch question, and all information collected as part of the

'observation_procedures is trehted as confideéntial information by

the research team. The information collected aBout any teacher is
not reported to anyone in the school district, bnd the data that

s is reported will be described only i¥ terms .of groups of teachers,
and individual teachers will not be identified in any reporting '
. & ' .0of the _data. . . ' *

LRIC
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Courtésy Rules for Obsefving\\
3 . :

~ - o Lt
: ! ’ I
It is important’ to remember that you are a visitor dufipg the
observation times spent in a séhool. As an observer, you are ex- ..
pe¢ted to conduct yourself in such a way as to cause the least.
disturbance to the school, its faculty, administrat;on, and{ students,

.
-

¥ . . ) : - '
fiz Each time you enter a'schooI ou must report to the principal’s
ffice to nq{ifi the schodl of y6%?\presence. : R

DAt no time should you indicate ‘eriticigp or disapproyal of
Practices or circumstances‘that have been observed im the school or
its classrooms. Everything' that is observed in the ¢lassroom
shduld be treated as confidential information and should not be
discussed idside or outside the sc¢hool. e '

»)

R

Observers are ‘not.expected to outlina or to discuss the details”
of the coding scale' or the éverall project. ,The school and the = o
teachers are supposed to be briefed about the project before the
" observers' arrival by the local coordinator and in order to prevent.
- any confusion or misunderstanding, all. queltions should be -directed
to the local coordinator "and not answered by tPe_prervers.
At no time ‘should you interact with the sEﬁdents or the
nstruction going on in the classroom. . \;‘ ,

When conversing with, the teachers, feﬁhlty5 or, admindistration,
you should be friendly and polite, but ‘yéh should stay aloof from
professional discussions. In order to, avoid arguments, try to
agree with what is.being discussed eysg/though-ydu may personally
disagree. .. . : ) " : .
. The reason that it is important for you to follow these pro-
cedures is that administration and faculty may be naturally
apprehensive about haying an obsérver in the schools and class-
rooms. The coding scale is rot meant to be &n evaluating instru-
hent,‘and thus the observer must. in no way appear to be making °,
judgmeqts about the school system, its faculty, or procedures.

«
-

in order to summarize these concerns and to make it easier for

you to remember them, have prepared the following éuggestions: ':-
Soer v N /-w'e,\ 4 - . .
S ‘ o - ’ P

’ 3 * e
: , ' ™
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1.

- unnecessary questions comcerning your work.

" Be friendly and courteous to all teachers, other

.give adv1ce to anyone at the school,

As soon as you arrive at the hool check an
principal's office te 1&t thé§§know that. yo

Be sure to stop at the principal's poffice on your way
out of the school each day to tell tifem that [you are

leaving. The principal has a right to know h en you U

arrive and leave the school building.

. |
o i
. = 3 .- ] Y 1

‘ -
i
|

Direct all questions about the study to the
coordlnator

' <
Try te avoid eatlng lunch at the- school whenever
possible. This- action enables you to reduce'the
burden on the cafeteria staff and to awoid fﬁswering

Never argue with the teacher or anyone in the‘5chool.'
Turn all problems over to the local coordinator and
let him resolve them. v

’

L

-

L4

+

adults. and students but never discuss your personal °
opinions of any teacher, aide, or student with anyone
in the school. Your task is to merely observe| the
classroom and vou should.pot make sugggstioms or
evert if they
ask you to do so. Try to remain detached fromjwhat

o

you observe so that your presence wil? not bed

ome an.’

interference in the classrooms,

.

-/

-

=

PN

Avoid ch1t chat with the tedchers, aides, and
as much as possible.

Do not go to.the teachers|

s tudénts
lounge

unless it would be obviouslv impolite not to d; so at
certain times, but always be careful of the cofments:
that you make. Always remember that you are a

bues t
that school so that your actions do not offend any;HENT

u
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v | ~ How to Observe . - o

-

. - . .
A " . . ' ’ \

, In order to acqualnt ;ourself with the"school, the teachers L
and the classes_ you will pbseﬁve,‘lt is advisagble that you vis;t : |

‘the school and the classroons before actually observing withhthe‘ N :'

coding scale. You should use th1s time to introduce yourself to
. the teacherxs and ‘to familiarize yourself with ‘the classroom and
" the students. You should 1nform the teacher that there will be -
. ?

-
L »

accurately.

times’ when you must’ mo:;/around the classroom in order to code . . —\

- . v

When you enter the classrgom for each visit, you should spend '
the first five minputes' familiarlzlng yourself with the activities
going: on in the classroom. You should use this time to walk about
‘the classroom and to_ebseYve what kind3 of mat@rials "are being useooﬂ
and what the students and teacher are doing with them. You will
find this familiarization period extremely helpful to accurately .-

* decide how-teé code the subsequent activities. e

.

X 'The successful obse&ger should disengage hLmself from the \

- ongoing instruction in or¥er to code accurately. You'shéuld-not -

become so involved with what is happening in the classroem that you
.forget about the timing of the coding. Observing takes a certain
amount of pracqica since it rejuires concentrated effort to observe
.and to make ac¢urate coding decisions w1th1n a few seconds-.

E
. You w1lL ne d the following items whenever you are observing:
i . °
N ' vy stopwatch .
. Coo . clipboard - ’
o | coding sheets . .
, p e ‘X two sharpened pencils ‘
/ S . . -
The following is a list of suggestions that you should be o
familiar with: - \ t . RN ’
o w o ) - .
1.- ?ry not to d%sturb the class in any way. Some teachers
. may ask you 0 sit in a certa#n chair and you should
agree to “do so, but tell the teacher politely that you
may heve to mbve around the room. Your task .as an observer
N is to get close enough to the teacher or student whem
< you are observing to see and hear what is happening with

*out interfering with that teacher or student. This means
that for a good part of' the time you will -need to walk
@D .
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Aruitoxt provided by Eic:

3.- ‘If a studéht askg you .a qu§§tf6n wﬁile you are'poding,

v

3
s
o
.
PRy

;c . f57 . .
l . ] Y . o \'. ( -
+ around-the clagsroom, remaining on the perdphery whenever
possible. When youfdo.mOVe about the room, eep-your
movements casual since'gnyaabrupt movements 3dre mdre likely
- Yo disturb the cdass and to call ,aftention t you.l "’ ‘

- ~ : . ) ) . N . ’ | .
2. 'Avoid eye~contact with the teacher or.student whom\%ou are

observ%n&. This will help them to pay less aﬁtegti n to .you.
If a teacher or student looks' at you while- you are coding,
look down 4t your coding sheet sq that. you do not %ﬁCOurége
that éc;ﬁvity. . o : " By : ..

3 - o . -
- - \ »

N

try ]
",not_to answer if at all ‘psssible. ,Although G%is"suhgeqtibn
appears harsh, "it is. the-simplest, most effective way tb

~ discourage tHis undesirable- activity. = The students will® /

gsoon forget that.you.are there if you do not talk with them.
‘. v » .

- .

- .

b, 'Try to aveid talking with the  eachers or aides about the .
. ¢oding scale. If the teachér of- aide asks you what you are

- coding, try .to be polite but do¢ not go ihto any details.about °
any pf‘the'coding cétegariéf or they might be-tempted to try
to- demonstrate the c@tegqﬁfés for you while you are.observipg.
You'want te observe ‘the nomal; evéryday activities of the
teachers and students; and[not a special perfofmance designed
to match the coding scales! . Refer_alliqqggtions about ghq

coding scales to the local coordinator.

-
-

5. Bo’' not wear flamboyant or 6v€?$y/§tylish clothes to the school
“~ or you will distract the teachers ,and students while you are
' observing. You should dress to cofreépond_to the dress code
that applies to the faculty of the school in which you are -

‘observing. : . v
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RN ‘ .session- that he has incorrectly co

. ‘/E N ‘ ’
. . ~ General Coding®Rule ;

— - {!

- : N N / '
Theré are several coding rules that apply generally to
coding’ decisions.~ The following rules apply to all situations //

in the classrooms. . N ~

B

-

. A |
1. If the obse{;er decides sometime d&rlng the eoding
ed some previous
acttvities because he has misundersteod the purpose
of the actigitles, he shoeuld step codlng and shut off
h1§*stopWatch He.shguld then precisely identify the
coding‘nthérs which are incérrect,. and change them
. - to thé correct codes. For those numbers for which
the observer is fot sure,‘ﬂfnshould not"chan hem
. but should re-start hi stopwatch and contiffie to’ code
* - . on his present underst ndifig of what is happering in
o the classtroom.
< ' @ \ .
2. Avoid\talking with the eaiﬁ;ﬁ much as possible.
If the teacher talks to yo le you are coding,
turn’ of f: your stppwatch, try to keep the coenversation ®
as short’ as possible without being rude, then re-start
the stopwatch for the remainder of the observation’

Al

< °. period. oo

, s b ) ‘ \ o

3. The observer should consider, the hallway as part of the
" ¢lassroom when the teacher is using the hallway as an

o

extension of the classroom.

4. If you ard observing the teacher and’ the teacher leaves
the room, try te@@uietly follow the teacher \as long as
the teacher is engaged in a learning activity\of some

* kind so that you tan continue.to code the teac ér's
behavior. n

. If the students take a test for part or all of the class

period, the teacher's activities during that time should
be coded‘in the appropriate categories.

7
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6.
4
~ .
* 7.
8y

g‘ , —l— . ~ ' 1 i

.\If y-ou fill up a.box on your coding sheet, stop your

'If the public address system or a phone call nterrupts e

"and do not continue observing;until approximatelyy two ‘'

7 S

¢

"’

stopwatch, get out a new coding sheet, re-start your
stopwatch and continue observing for. the rest of the
observation period ‘ i .

the class while you are coding, shut off your stopwatth

minutes after. the public address.system has stopped.

There may also be unforeseen cireumstanees such as a - ' B
milk-break, or fire drill ‘Whenever interruptions ° R

such bs' these occur yeu ghould stop coding and wait ) ); R
until rhe normal activities have been resqned for:" ' ’
approximately two minutes before you continue to code ot

the, teacher § activities. - . o - : : ‘
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of any activity

Introduction to ‘the 2-dimendional Coding Scale

rl

a

- ks -
3 - .

{
<ﬁhe Teachbr Obser ation Scalke is d signed to record actiyities
. in the d&assroom in terms of two dimen ion Mode and Lontent.

S .

b ,
The Mode dimension\descibeé thé manner in which waterial is

‘presented to the ftudents. The Content dimension describes the

kind or type of activity _being performed By the teacher. and the
students. , <

ot : . . - .

¢ N . .. L % Y
. S

The adVanfage of using this 2’dimen onal coding scale is
that. the obserti can code simultaneously\the Modé "and Content
eing observed in: the- classroom. f
This scale is designed “to he used with a stopwatch in order
that actlvitles 1n the classroém may be coded at fixed -time .inter-
vals. Using this p%ocedure, it will be possible to collect a

valuable, composite picture of the activities taking place in
read1ng classes. »
+ .

In this manu 1, the coding ‘scale will be described in"detail
so that you will become familiar with all the categoriés -and the
coding rules.® The coding procedures, decision rules, and codf&g
schedules.w1ll also be discussed

4 N

P
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2 ey
Procedures -for Coding andyébhedpling

i

The' procedure for classroom observatlon of the readlng and

" e

,non—reading activities of. the teacher and students requires a

systematic approach to the coding activities. The basic unit

of observatiod consists of.l0 second imtervals. Tbese intervals

end ‘as the hand of thg stopwatch passes over the 10, 20, or

30 second mark.* The observation procedure~shouldvdevelop into
a smooth rhythm in which the oHserver wafches *the teacher and
decides what ac&ﬂblty is occuprlng at the moment that the hand
gf the stopwatc passes OVeEr ghe 10 20,  or 30 second ‘marking
on the stopwatch e - .

[ v
- i S

For this project; 4 abﬁ'class will bewobserved on nine
different days for 22 minltes each day (seeqTable 1). These [
nine observatlons should be distributéd so that one- thlrd of
them occur durlng {he first®third of the reading perlod one-
third occur diring the middle-third of the,reading period, and

-one—-third occur dﬁ%lng the last-third of the reading period.

For the purposes,of ‘this study, the Qbservatlon period that .

occurs during the first-third of the reading period is assumed
to begin five minutes after thé start of the schéduled reading
class and last for twenty-two minutes., The observation period

that occurs during the last third ef the reading period is .

assumed to last for twenty<two minutes and to end five minutes
before the end of the scheduled reading period. The middle-
third of the reading period would include that twen ty-two
minute observation period during the scheduled reading class

that occurs somewhere near the middle of these»two extremes.
A

1

*The gtopwatches used’'in this project haye a second-hand that
comple®ns a 360 degree sweep during each 30 seconds.

1/

<

N
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SN Table 1 ,
‘ ‘ 2 ) . .
© B ' .
’ ’ . . ' 14 . \ @
) Schedule for Each Observatién Visit to a‘Classroom |
, — .
- . . * "‘ . =
. _ . : L
. - : Q : ' . . _ .
: » Length of Time . e . Description of Coding Activity
v ¢ N . 4, A '. -
" First 5 minubes " Orient yourself to classroom situation
' - . . R but do not code any activities. Wind
. St ot T your stopwatch, °* ° _ .
, . V o . L . . : -
15 minutes ! o S Use storwatch and cdde the tea'c':h r'"s ‘
: s . . activities. - . R '3}
2 minutes , : Fill out the information on the
' . * Classroom Environment Form (CEF).
22 minutes TOTHAL - & ’
S . - °
. ' ! °

. - . .
: . b »
. [
»
ﬁ, H
- s N - »
R
. C e - | '
. - -
. / .
“ ’ . .
< ‘ 3’ - : >
;‘ * o < . .
: ,:‘ ’ . +
N . / . '
4 - » »
i 18 v SN
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r o ) : ‘. .
&l . ; ‘ 7 . ~
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The following is a ‘1ist of rules which pertain to the

écheduling of observations:

1.

65

.

.
»

Observe each class only once each day for a total

of 22 minutes. Do not spend ‘more than 22 hinutes in any
teacher s clasgsroom on any one day. s

- ( S

Do not tell the individual teachers the day or time N

of your next scheduled visit so that they do not pre- "

pare a special lesson for your observation.. Refer all .
questions about your schedule of visits to the local
coordinator. . . (:

-

s

3 ‘),

No classes of substitute teachers should be obse 'ed.

If the teacher is absent on a given day, her classes
should not be observed on that day.

.

1

LY . Q
' If 'a student teacher is present ip the teacher's7class:] -
code the activities ¢f the teacher, even if the student
teacher is in charge of the instructiqn.

~x : ’ - -.
. .

il

If possible, do- not tbserve in a school on a day in which
a ‘speclal event has the ‘gtudents especlally. excited. The

_local coardinatdr can help you to make this decision.
v Y,

H ’ .

If a teacher's class is away from the classrooth in an as-'

*. gsembly or on a field trip, do not observe that teacher at

that time. o . Y , ®

- - : . ’ : ¥
It is permissable to observe a class during a shortened
class period, but only if the shortened perlod is at least
thirty mihutes in length. ,

B 3
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. Rl . " ' R ) " Ea
] } ' ' Mode of Instruction. .

. . N ! Y ‘

-

| ) The "Mode of inbtruction refers to
\ activities are presented to the students. -
of instruction:

T ere:are five Modes - ' Ty

) (1) T-talk v
, . (2) Other’ Adult-talk s - i
. ~L 7 (3) 's-taik 7 ' - o

! o (4) Machine- . .. B : T
A\ . ‘(5) No-talk - . o7 -
. — . - &

. I-talk ) . Y ‘ . )

. ) N L

o : The MT_talk" Mode of instruction refers to those instances -
€. which the teacher is talkinga .

Soa - . -

’ i - / T . - R : y 7
L ) Exemple 1:- T: -"How do you pfonounce the third word L
e - ' .. < in the seihtence written on the board?"
' Example 2: T:- "How do you spell the word beagle?ﬂ .

[} . : * : . ) 4 N 8
: Other Adult-talk T S -
~ The "Other Adult-talk" Mode of 'instruction refers to those
instances in which an other adult in the classroom (e.g. an aide, .
the principal) is talking, and the. teacher paying attention - [

to the adn}t;ﬂ An other ‘adult is anyone who is 18 yeats or. older.'

=

9

-

L .

AY
Example 1: The teacher and students listen as}an
: ' aide reads .a stofy outloud to the class.’
Example 2: 'An aide is telling one, student how to
: ‘spell the word through while the teacher‘
. *listens.’ .
’ N o' . o
I . . -
- ’ &
’ 7 » o




a 'in which the students to whom the teacher is paying attentipn
¢ are talkingr ‘ ‘ . 7 ’ ' '
l,u l ]
Examphé 1: S: "The word caf) means a small, furry
o ) . animal.that purrs." ° .
R . e S e '
p .| Example 2: S: '"You spell dilapidated as T .
R d-i-1-a-p-i-d-a-t-e-d." -
2 r g " - . 0- . P B
: \
- ) . .
- 0 .. -
. ’ &\ S -
[ , ",‘-'\. ) . ) . '
N Fhine" Mode of instruction refers to those instances
‘ iine is talking or. silently presenting pictures or
.words to the students and the %&@cher is paying attention to the
~.. machine. - i ﬁ% ’}{_ 1 - N : - ‘
B
# u. . . '
! Example 1: The ‘students and the teacher are read-
> ' 4 ip# silently from a controlled reader.
‘ . ."“'.’ '
Example 2: The studéﬁgsﬂand the teacher are listen-
A - 1ing'td a'tgpe recorder)pronounce«vpp;
A B _abulary words. '
.'{ \ , a {’. .
'S . r')’ : - :
. \\ha_, . ' o .
’ ) 3
N .
[ - & - o PG
. Q )
. .
AN )
\
n K ' Ay
. ) R “ ('.: - .
L .

ERIC

Aruitoxt provided by Eic:

S-ﬁalk

The "S-talk" Mode of instruction refers to those instéﬁ%es




No-talk /
|

The "No-talk"

©in which the teache

tivity in the.class

" betteer words of no

as "No-talk")

»

-

g

Mode of instrugtion refers to those instgncds
r is not paying attention to, any verbal ac-
room ‘nor paying attention to a machine. (Pauses

-

rmally spoken sentences should not ‘be coded.

uor

3 <

»

- Example 1:.

‘ﬁxaQPle 2:

‘The teacher is waiting for the student to

ThE‘te@cﬁgr is watéhing the séﬁdents who
are reading a story silehtly ,to thgmsélves.’/ '

. J

answer a question she has just asked. ~

. > _ o

" B ) , . 1
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i ’ . . ) A
, " Special Coding Rules for Mode Categories ' ¢
) ) s ’ L - L ‘ o}
'y » |
. . . - ' 4
~ : Rule 1. ' When tw

0 Mode categories occur éimultaneously when —{
, the sweep hagﬁ'of the stopwatch crosses the 10, 20, or ?0 second * '
B marky; code the category which has the higher precedence. The

-

Precedence hierarchy is as follows: : ,“”ﬁ'
. o ) - ‘;}
. I _ ‘ a. T-talk o . ‘ <% \
v . . b. Other Adult-talk . P n
. ’ ‘c. S-talk <o . 5 ' -,
. "~ d. Maghine / - i,_ | .
te, ' ‘e. No-talk/. | 7. ‘ LT
. ' ; R ” - -
. ) . . P ‘}‘. - . ! 7 - . 2 .._‘ .
< 1 \Example 1: The aide and the studepts are€ singing A . .
o . - y a seng together, as the teacher watches. s
\‘\ < " Code: OFfher Adult—talk ,
' Example 2: 'The teache; an&rone student read aloud a
- nursery rhyme together. ‘
- Code: T-talk
. “ oo =
“Rule 2. If the students in the classroom are talking but
the teacher is not Paying attention to this talk, the activity
shquld not be coded as S-talk. The observer.should only code
3 the students as talking when the teacher is paying attention to (
their remarks. This rule also applies”to those instances in
R which'an other adult, or a machine, is presenting material to

the students.
. \-\

LY
-
<

- Example 1: While the teacher is writing on the
blackboard, two students whisper about
their workbook exercises.

»

Code: No-talk

"%
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.‘3 L N w !
,’] ' ’ | )
oy . t T . \ Tabule 2 . 2 - -
.. " Coding Sheet for Coding only Mode of Instruction
-../ ' B PR . ' ~ "
. v - " . ’
B il (\ d ‘
. . .,' © o / -
;‘ “ < ) q N . ¢ -
U T-talk . : o .
. : . , - n { - : :
v . .. . "k
N - R . . . . - : .‘ - kS .
13 ' . - . . 4 - r
. o g . . . " o
: Lo : St
. Other Adult- s e
- t’al_lc . @ N - » \ -
i . . @ . r. S
Y < ’
3 ‘ ﬂ ” - hd
]
S-telk - - S
3 .
. "‘ '
N vy
’ R 4 -
. 3 i . ¢
. . . 4 v
Machine * . - N
N ‘/. ‘ ’
. . !
No~talk
. :
' E)
¢
& . R Y e’
. . o )
. ic]
L3 ' . ﬂ . -
. . o , . , .
P . | . ) . e
N, &
q Yoo )
A ‘
S ) ‘
13 “
. N ' |
: ’ 24 : !
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Pract;ce*ﬁggfcise #1' For &odinglModé of Instruction !
i - ’ . . d"\, ' ' ~ . oy, : D

' : ey : . ) ) - -

Direetions:". On-a separate piece of p;Be; write the numbers 1-18

in a column: Next to the"édrresponding number of; éach practice . e

. - - exercise, identify 'the Modé’%f instruction as either T-talk, Qshgy” T

: : Adult-talk,'S-talk,\Ma%h.,'qx No-talk = o ‘T ) o '

. KX .

~

" . . ;.4'4 =2
. ST

~ R U

. . R o AR
. : ’ . .
. -

.
’ PN - -

. P
!

S , . NS
T T — < = 7 g

N . . . . kY
v ¢ . AN v ¢

Example: Teacher: "How-do you pronounce ‘this w_c')rd't’r"‘:%7 RN

.

ﬁ7 Ansﬁer: T-talk” ""f' i Ve | - .

E BN . \
r [3 - , «

-
-

, ) .. . o Q\ . b v
The students are reading from a controlled reader, and-the ’
‘ . teacher pronounces an unfamiliar word whic

o
-

h is on the screen.

(. ' '2¢ MA~studé%t asks thé teache

r, "What does .the word. serious™
mean? " ,

o’

“ . ' . . ) i 4 t\_‘

The teacher and students watch a “film about Africa.

P - K

o

Students are raising their hands after an aide has asked - U
a question while the teacher watches the cIass. <R

. ) . l A ’.{?2’. ‘ . 4 ,‘ ) «V oo
&n alde is'telling two students how to spell a word whilé
the teacher watches. ) . “

T a

‘ ) . S ‘ ' T
The students are ﬁ’assing in their'spelling worksheet?:igA : 4
the teacher —- there §§ ‘a general low murmur in the class-

room. ‘
3

e 9 * N

~
.

-~
o

. 7. e sfudents and an aide are clapping théiq handgg to the 3 .
. riythm of a record while the teagher is recording grades
g . in her book. . ‘

.
v




Aruitoxt provided by Eic:

f .\' R . - '/‘ B N i - ’-
a-\ I . A . 0 N . o
N b v Lo
. ¢ . - ) Y ]
2 N - c - ' -
) A ~18- * ,
~ . 2 ~ - . 3d i *
’ ' ) ' ‘ . A o " . \“ | . . 
) 8. The students in the class are reading silently ‘to them~- . PR ¢
: "gselvep while the teacher is' telling one child ‘at her-desk - o I
< how tp spell a certain word. _ A T
'./ v g T » - . vwﬂ . ) . ’
g 9/, e stiudents and, the teacher read outloud in ‘unison a poem oo )
. from their book. T sy . : R E oL
' ‘ : : v - : ; oo~ ) .
i s . - L3 N i . ” ’ : - N . 1
v ¢ -9 o ST - o 5"_ LN e = '
. 10. A student raisés his ggﬁg~and calls out "I kng& the answer!" '
:( " while, the teacher is atching him.  * ’ . . R
) . ISR . n ' " t )
) B . . . L AR
Il. .The:teacher is wriging new vocabulary words on the black- ) .
" . ,board while the students read a story silently to them o .
' . selves; P o, L. - N
‘ e R YR L ! N
v ' . s ‘/. . .‘.: - ' . . o ’ v
., 123 An aide is dictating words for the students” to spell while
the teacher watches them. - : ~ . =
; . ;‘ . ) . o . ) R -
¥ } ; . ; : b .
o . R s . . :
) 13.; The teacher asks, '?hat happened‘nexg in the story?" |
> S SR ‘ - : D .
\!:\‘ “ : . v .
.14, The student ,answers, "The dragon ate the dog", while the
T " .teacher listens. Coe ‘ -
o ) . . . . . o
\.%- - - . 5) . [}
’ R . ) N . - e ' ! v
15.  The gtddents are reading a.story aloud along with *a tape ‘
AN ‘ ach : ‘ :
recorder while the teacher watches them:
ds =
- Y - - e .
. 16. A teaching machine flashes a word~om the screen apd the i
o teacher and students read it silently to themselves. .
’o. Gt B \ I - v ! ‘ éf;
17. An aide and the studeﬁts are reading a story aloud together R . 4;
. while the teacher watches, - o v \ ) C
P : o Lo A . s
- ] ; s k» ¥
18. The students and the teacher listen to a record reciting ]
’ nursery rhymes. - . : 8 . A .
: , : \ :
‘ (Thevanswensqto‘tﬁis practice ‘exercise are,on page 55) . 5‘
“ . o ' ' 4 V?”i P
) . o ' - E .
. ) . ‘ i ’ [ . ‘ ] a
' > . g . . .
8 : o .
. ¢ . \ . ° ;,./ N
N L ?Zﬁ} / ‘ )
- . ﬁv
\‘1 [y % v [y d
ERIC . \ ' ' ¢
, ‘ - .
1 . » -
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Aruitoxt provided by Eic:

-

‘

. The Content of instruction refer
tional or_non-inStructional.activity that’ is taking plade during
p hand of the .stopwatch- crosses the
There are eleven citegories used .

the instant when the swee

-19-

Content of Instruction o Ly

3
-

‘10, 20, or 30 sécond markings.

to describe the Content of instr
are related specificall
Pronunciation and Work

instructional activitiesg (Spelling,
reading Instruction
Negative Feedback, and Extraneous).

\ Reading activities are mean

« -3 °. ,
s to the type of instruc-

y to reading acfiyities (Comprehension,
Recognition, Language Structute, and Read- )
+ 1ing Silently). Seven other categories are used to describe other - ‘
Listening Instruction, Non- - e,
»- Management. Instruction, Positive Feedback, -

t to include those activities by .

Four of these categories-

[N
- -

athe teacher, other adult, machin

e; or-students which include a

printed stimulus in the «form of letters of the alphabet, combinations

of letters, words,»phrases,,sentences,

and paragraphs. Reading

activities do not include mathematical
charts unless these objects are accompa
letters, words, phrases, or sentences.
include management, instructional,

_ 1n the class room other than readin

1. HReading: fComprehension,

ingtances in which

- "Comprehension"

and non-instructional activities
g activities. o

during reading activities refers to those
the teacher, other adukt,’ machine, or students
demonstrate understanding of what the students have read. ‘Note
- that this category refers to situations where the students have, .
%at one time, read or éeeqrthe printed’material”being discussed.
(The material may have been rea
includes questiéms, statements,
word, giving the meaning of

d at some previous time.) It
Oor actions such-as defining a
a sentence, or interpreting a story... R

Ly

symbols, pictures, maps, or
nied by written'or printed
Other instructgonal activities -

[ - s
N ‘ ~
Example 1: The teacher points to the word buff
. - ‘written on. the board and says, "What
s ¢ does' this mean?" e ° .
- [ M
- " Example 2: T:. "What ‘words in the stéry helped you .-
Lo to see how the farm looked?" B
-~ : . " A I oy c




.

. Example 3: After the class has read the story
. : Jack and the Beangtalk, they act

' out the story while the’teaéher watches
| [ . them. . ' : ‘
. . ' 4 ’
i Example 4:  The students have read a story which
""contains the word parliameht. The
. teacher says, -"Who can use parliament in -
a 'sentence?" .

L
L4

Example 5: The teacher watches the §tudénts diaw .
J _ : Pictures of a story they have just read.

2. Reéding:' Pronunciation and Word Recognition

S "Pronunciation and Word Recognition" during reading -
activities refers to those instances when the teacher or students
-or other adult or machine pronounce aloud letter combinations,
words, phrases, sentences, or stories. Note that this category
refers to those situations where the students sge or are reading

. the printed material being pronounced.

When only the teacher or only one of the students can read or
see the printed material being pronounced, the activity is q}ded as
Listening Instruction (Content category 6) except when the teacher
is dictating words for the students to spell, 1In that case, code

«the activity as Spefiling (Content category 5).

This category also includes phonic rules which deal with
pronunciation symbols, rules for vowel, consonant, and combination
sounds. In additionm, ,this c&®egory- includes non-verbal actions
such as pointing, writing, coloring, etc, that the students, teacher, or
machine may use to indicate questions or answers to pronunciation
and word recognition problems, ' o :

“

Z8
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b . @

\ -
r .

3 : K\E a. lé 1
- . xamp

~

Ei%mp%e 2
B . Ex;ﬁbhe‘B:
Exa&ple 4
. Example 5:

.Example 6:

-
-

T: '"Tell me how to prq%?unce this word."

T: "Start thinking of words in which the
~ letter o is long." (The letter o
is on the board.)
@ . °
The teacher reads a story aloud to the
class while the. students follow along in
their beoks. .

A student reads a story aloud to the
teacher and the class, who follow along
in their books.

In answer to the teacher's question,.
"Which word sounds like cat?," the
student points to the correct word.

JFollowing the directions on a worksheet,

the students color the picture, the name
of Which begins with the Same sound as
the word red, as the teacher watches,

Y ad

a~
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v P 4 v

Example 7: An‘aide holds up¥a flash®ard with the
' word giraffe written on it and safs,,
, ""How many sounds are in this word?"
while the teacher watches,

e )

. . ’
The teacher writes the phonetic spel-
ling of a word on the board.

: ) . ) P

Tbe teacher reads the definitibn of a
word written on the board to* the studenta

I

. . <. R
3. Reading: Language Structure

"Language Structure" refers to the structure of a word,
phrase, sentence, or paragraph. Note that this category
refers to situations whers the studentg have read or seen

the printed material being discussed. It involves punctuation,
grammatical consgﬁuction, and syllabification when it is done for
the purpose of hyphenating a word. When words ‘are hroken into

syllables in order to aid in the pronunciation of words, the

activity should be coded as Pron. & Wd. Rec. (Cpntent category 2),

¢
°

3N ’]
Example 1: The teacher e«plains neither-nor con-
structiony, Neither-nor is written on
the blgcgﬁ ard. ' .
o T :
Example({: The teacher asks, "What kind of
' punctuation follows a question?"
”
Examplevﬁ:, A student asks the teéchér, "Where do I
- v put the hyphen in this wopgd?" '
«Example 4: The teacher asks, "In the word wasn't,
* what letter has been replaced by an '
apostrophe?"

Example 5: The teacher is saying words and’tﬁe
students are writing down the vowels
found in that word.

<

Y

-
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[

-

& . ' o @

4. Reading Silently .

"Reading Silently" refers to all times when the teacher is
Watching the students read 31lently to themselves or look silently .
at printed material. The teacher may ‘also be -coded as "Reading
Silently" if she is reading the ?ame material as the students.

$

: ; - a%‘*
Example: The teachz% watches as’ the students read ’ P
. : a story s ently to themsei%ggl : )
N - ] ) e .
5. Spelling @ - ‘ . .

v

"SpEIling' refers to instances in which words or parts of
words are formed, one letter at a time, aloud, to oneself, on .the
oard, or on a sheet of pape&. It also includes act1vit1es that
have to do with recognizing individu tters of the alphabet
“and also alphabeti21ng activities, e ctation of words or sen- -
tences by the teacher or students so ‘that the students can write
out thege words are also included as spelllng activities, "Spel

~ing also refers to writlng activities such as the teacher telling

a’ story whieh a student is making up and dictating to her. "Spell-
ingd' does not have to take place during reading activities.

Example 1: T: ”How do you spell.pluck?".
\ e .

Example 2: The teacher writes the word glasses ‘on
the board.

_e

Example 3: T: "What.is the first letter in the
word giraffe?" : v

+«| Example 4:, A student asks the teéacher “which of the
I words, gnome or dwarf, would come first |
in the dictiondry?"

Example 5: -The teacher{is dictating a list of \
vocabulary words for the studenfs to
-.spell correctly on their.paperSa T

;o

~Example 6: A student makes up a story and dictates
| it to the teacher, who writes down-what
the student is saying. A, S ‘.

&

PP
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"Listening Instruction" includes questions, sfatements, and °
actions which refer to readifig material that has been read to the °

 students or that is about to be read by the students but which they

themsel?es have not seen nor read, Also included are instances
where the teacher (or a student) is reading aloud t6 the students

when. the material that is being read is not available tp the
students. - v )

it
-

-~ L3
.
- v
4

Example 1: .The teacher has just Fead a story to her |

) , class who gid'not have books. She asks
j the students, "What did the boy in the
e story do?V )
Example 2: The teacher stops in the middle of.é

story she is reading to the class and
says, "Doorbell is a new word. Let's all
say it together." The ‘class does not
have books. :
Example 3: A student. agks,the teacher who is reading|.
: " a story to the class, "What does the word
goat mean?" The class does not have

books. : ,
. Example 4: The teacher is reading a list of words o
' ' aloud to the students, After she has
, read the word glhoélaces she asks,'Can .
. you point to your shoelaces?" The

students cannot see the 11ist.

(Example 5: The teacher reads a story aloud to the \
students., The class does not B?ve books. L.

Exampie 6: Just before the students read a &tory, .
: the teacher says, "The name of this story
'is The Straw Ox. How many of you know

what .an ox is?" The students do .not have .
. “theiy books o6pen. , P i
- . * ~ -
n"
“ /

6. Listening Instruction ) o -




. . . ° : — 5 ‘ e ) \§, .

7. Non-reading Instruction ° - . .

P

' !

: ] R . ‘
"Non-reading "Instruction” activitiés are Ghose activities in
the classroom which are instructional in content but are not specific
. reading agtivitie's nor activities which refer to -material which has
been read to the students. Non-reading activities can include mathe-

.+ matical symbols, picfdnes, maps, charts or other gbjects when these | N
™ . objects are not accompanied by written or printed letters, words, 9

phrases or sentences. . .
) M - s

a . . 4

. a - ’ .
‘¢Example 1: T% "What holiday did we observe yester- ‘
. day ?" ' '
» Eﬁample’z: T:' "See the new growth on this piece of , A
- ] _{ . moss that I brought in to show you."
T Example 3: The»teacherd}hOWS the class a picture of | .
. . " ;3
; : “ - a spider and says, "Tell me one fact
. about a spider." ! L
Example 4: The.téacher writes 3 x 4 = ?Von the .- -, N

’ board and says, "John, what is the . ¢

‘ answer?" " : , & > |

P
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8. Management Instruction ' ' ' - : !
. ‘"Management Instruction" includes transitional activities, -
managing activities, and directing ‘activities done by the teacher, - v
q&her adult, machine, or a student that,facilitate'the instruction
taking place during reading or other instructional actfﬁities, )

Transitional activities includaichanges from one Content »
category to another Content category. o . ;
- T . w '

Managing activities involve the movement of students or materials

during instructiqnal activities. N
. , .
. Directing activities include Jirections, Statements, . or manage- 3
‘ %&L ment which may or may hot tncludega printed stimulus. ’ e
\ ' NOTE:N—Addit&onal explanations, and exceptions to Eﬁisléategory x -
. aré found in Special Content Coding Rules 7 and 8 on pp, 33-34.
s, . - = - - - 5 .
C\ . L . } L . @o
- Example.l; T: "Take out your books.
- Examﬁle'Z: A student asks the teacher, "What should
I do next?" : _ i . .
_— ‘ _ | | "
_Example 3: T: "Open your books to page 134 and read !
Co the story."
. : . 3
oo Example 4: 'T: '"Bobby, your group. is ready to come ' o4
N L. over here, so come on over." = :
Example 5: The teacher is passing out spelling
books. Lo
) Example 6: T: '"Yesterday we studied long vowel N
.. sounds and today we're going to ékydy
T short vowel sounds." .
) : = ot
Example 7: A student asks the teacher, "Where's the
. , blue pairt? o . .
- Example 8: The teacher says&."Paul what are you, |
' . , doing?" ~ ' - . e
- A
@ \ i '
.’ % 5
| O - fa . . : '
! - . . L ,X' !
Qo : ’ 34 N = b
Wiiﬁﬁﬂ < a




9. Positive Feedback
PR . .
"Positive Feedback" is meant to include all instances in
which the teacher, an other “adult¢ or a machine praises or encourages
the behaviorfof students regardless of whether these actions occur
during reading or non-reading activities.

1
[

|

1 |

. - . T, -

L}

 Examp1e 1: : "All right. Very good."
e .
Example 2: : "I like the way John carries his
' ! - chair and Sally,walks so softly."
i : .
Examplé 3:7 T: "That's correct."
@ , .

-

10. Negative Feedback" . . <;;&

L )

"Negative Feedback" is meant to include all those adéions by the
teacher or_an‘other adult or machine that either tell the student that
his answer is wrong or discipline tHe student in some ‘way. for his actions

regardless of \whether thesge actions occﬁr.dvring reading or non-reading
activities. : .. ¥

»

& . ’/ .

.

r . . PR N

Example| 1: : * "Class, be quiet."

j Example 2: teacher puts her finger to her lips
IO A says, "Shhhh."

S— .

~

Example 3: : - '"Why are we making so much noise?"
- - [P : »

Example 4: : ."No. That is the wrong answer.,"
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11. Extraneous . . .
Q . . .- .
"Extraneous" includes irrelevant and incidental comments or

actions that are not codeable in, any of the other categories. It

‘Non—-instructional management .includes admin1strat1ve functions,
activities related to _entering or leaving’ the classroom, daydreaming,
movement which is not "related to instruction or without apparent

purpose, and questions and statements which refer to personal acti%itles

.occurring outside the classroom -

1 v e !

" Non-imstructional games, such as "Checkers or "Battleship" or the
like, that the students play which do mot include. written or printed
material should be-coded ds "Extraneous." When the teacher is watching
a student- give positive or negative. feedback to another student or
herself, th1s should be coded as "Extraneous," .

0y -

AN

' Example 1: ' The teacher whispers in one student's
"+ ear.

I3

Example 2= A student asks the teacher to sign his

. ; //&ate slip.

< et < e o < b e e e e S

Example 3: The.teacher cchnts lunch money.
Example 4: T: .VGo line up for recess." 4 VT
Example 5:° The students clean up the classroom so '
they mayvleaye. o “av
‘.Eiample 6: The teacher Watchesva sthdent who gets .

. - out of his seat -and walks to the back
‘ of the room. His purpose is not known.

.
.

Example 7: The teacher watches two 'students play

. checkers . .
LY

Example 8: The tegcher says to a student, "I hear

you got a new puppy yesterday.' . .
Example 9: ~ The teacher leaves the classroom and
‘ goes to the lavatory. !
Example 10: The teacher is watching the#bbserver.-
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5 ' ' .
Speci’al Cod#ng Rules for Content Categories

The fqilowing rules apply to special situations within the
Content categories. ' :

v

Rule 1

.

If the student answers "I don't know" or 1if a student gives a wrong
answer to a question, the respomses should always be coded as if
they were correct responses within the appropriate Content situation.

.

Example: T: "How do you spell beagle?" Code 5
S: "b-e-e-g-u-1" - Code 5

» -

Rule 2

P

- The "carry-over" effect: Actiyities which are directly related to
the instructional activity which 'is the focus of the teacher-student

. interaction should always_pe coded in that category which describes

‘the focus of the instruction. For example, pauses in the instruction
that occur Whenever the teacher is waiting for ‘a student to answer
her question or whenever the teacher is asking ‘the students 1f they
agree with an answer are coded as part of the "carry-over" principle.

- Y

Example 1: T: "How do you proﬁounce this Code 2
word?"

(pause) ' Code

Students raise their hands to Code
indicate they want to dnswer the
question.

S: ”Béagle.”

T: "Is she right?" ‘
Lpause) ) )

S: "Yes.™

-

g




A | & -
f Example 2: T: "Which word comes first in Code 5
; the dictionary, apple or -
zebra?"
° . : v
S:" "I'know. I know. Let me Code 5
answer.'" - ‘.
Example 3: T: "Writeoa fact about 5 of Code 8
. . . these 10 animals."
§: "I can write about all of Code 8 .
them." ’ '
Example 4: Teacher is alﬁhébetizing words Code 5
‘ : on the board. , ’ ' *
- ’ ©8: "Yea. I got them all right." Code 5

S

-

Rule 3 .
¢ . v -
Writing activities by the teacher should always be coded in tHe .
appropriate\Content category which describes the activity the
teacher is doing if the studen'ts are supposed to be watching her.
-Whenaver the intent of the. teacher's activity i§ not known, this
activity is coded as a Spelling activity (Content category 5).
Writing activities are also coded as Spelling (Content category 5)
when the teacher is writing a story which the student is making up
and dictating or when the, teacher is managing creative writing
(i.e. when the students make up and write their own stories).

)

3

Example 1: The'teaqher writes a sentence Code 5°
on the board. )

Example 2: The teacher writes kan/chan(t)s Code 2
. on the board as the phonetic
o s spelling of conscience.

Example 3: . The teacher writes the definition Code 1
of a word on the board. :

Example 4: The teach&r watches the class ‘bodé 5
. make up and write stories.,

3
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Rule 4 A . T. .oh
. . !i?k . a - ) . ° ’ ’
\5 ' Explanations by the teacher orna student which seem to go beybnd

.

stimulus  are still coded as part of that ongoing instructional

‘activity. " : : ‘

o

Example: The class has just read a poem
‘ about bees and several students
take turns telling gbout their

, v ~ ] personal experiences with'bees.~( "
>
-
~§
L
- & A
o
&
’ P . « d ¢
Rule 5 . - T )

Whenever the teacher is engaged in an activity which is different
" from that which the students are doing, the.teacher is coded as

participating in either Content category -8 or 11. L.
- A 7
‘ . ' " v : j
Example 1: Aide to T: That's a pretty Code 11 .
sweater,'" while the class is z

reading a story. "« . -
.- ‘Example 2: T to Aide: '"Why don't you work ' Code 8

' . . with Pam for a while?", while ‘

the class-writes gtories. . L

[ . ; -

oo/

7 Example 3: The teacher is writing spel- Codt
ling words on the board while

ﬁthe‘students are reading sil-

ently.

Example 4: The teacher is sitting at *  Code 8
" desk correéting papers while ’ TR

- the students are writing defi~
nitions of words. .o,

e

. . -
\.* é - " - -
. %3

Q C ’ .:}Siﬁw,

the printed reading stimulus but are clearly reld®d to the reading -



) the verbal activity should be codeg. '
’ = @ € . 1;; . ” .
h Example 1: As the t'e&ghe writing . Cpde 10 \
. - ‘ _ spelling'wor.}fﬁn‘the boeard -
: . she says, "F#Y:
noisy!" s
¥ . .
N Example. 27 While theq Code 8
everyone
3
o w
$ .
. ‘ N
q - ’

\

Whenever verbal and non-verbal activit

34
a
.v- ¢
: ~
i
. :
\ . / ‘
LI ' i.:; - .
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. Rale7 e ~ :
When there is nd talking going on in. the clb@ssroom and the teacher
. -1s watching the students perform a specific Content category, the
- + teacher should be coded ‘as participating in*that category.

o

¢
’

4 . | Example'l: The teacher is watching theg  © Code 1
" students do a worksheet. where
n ’ they match synonyms. :

Example-Z:' The teacher is watching the JCode 2 7
b ’ students do.a worksheet . - .
N ’ Sy . exercise where they circle
. _ rhyming words. . e o
‘,Exgmple 3: The teacher i watching the Code 3
students divide, compound words * o
*into two separate words.
Example 4: - The teacher is watching the " Code 5 :
students, do spelling exercises. .
“ e " . ) * ,f;’ S " B . .
K Example 5: The teacher is watching the ’ Code 5
students who are making up and co.
.. writing stories. :

-
. i )

Example 6: The téacher is watching the " Code 4
R students read silently. ~ '

Example 7: The teacher*is watching a »  Code 7
P ' -, " > student work a multiplicapion _ . °
* problem.

Example-8: The teacher asks a -student to . Code 8
Ta pass out reading books’and =~ . '
N ' - "watches her pass out the books.

. o -
- Example 9: The teacher-asks a student to Code 11 ﬁwﬁf
. . ‘'water a plant in the room and ' P
watches as he does so. -

—




Rule 8

Content specific qu

>

létions which are worded in the form of

dir%ctions should be coded under the appropriate category,

hot under Man. Inst. (8).

.

- 2

.

-

Example 1:
Example 2:
Example 3:

Exampfle 4

The teacher says, '"Tgll me how
to pronounce this woiﬁ."

“¥: "Show me where the apostrophe

goes in this word."

T: "Tell me what this word
means.'

The teacher séys, "Multiply
2 x 8 and tell me the answer."

Code 2
Code 3
Code 1

Code 7

Rule 9

)

When a machine is Ppresenting the material it cannot be coded

as List. Inst. (6) unless the students can see

that material aloud from a text. _ /

2

someone reading

Examgle l;

ixample 2:

The teacher and the students are
watching a TV program in which an
adult is reading a- story aloud
from a book which is clearly
visible to them. o

A tape recorder is reading the
story of Jack and the Bean-
stalk to the teacher and
students whao do not have books.

Code 6

Code 7

8
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Table #3

!
v’

i A

‘Abbreviations. for Content Categofies

T~

. .
. :
. ' L :
Categories .
co. ’ g -Regding ‘
| o i. Comprehensibn
i ! 2. Pronunciation.and Word
| Recognition
| 3. vLanguage Structure
Y 4. Reading Siléntly
‘ . }nstructional
i | ﬂ 5. - Spelling
| , é%%J - 6. Listening Instrqctiop‘
7. Non—ReadingJInstruétio;.
& 8. Management instruction
' 9. Positdve Feedback
10. Negative Feedback

“Extraneous

S

Abbreviations

.

1., Comp. ‘
2. Pron. & Wd. Rec.
3. Lang. Struc.
4., Rdg. Sil.
5. Sp.
6. List. Inst.
7. Non-Rdg. Inst.
" 8. Man. Inst.
. 9. Pos. Fdbk.
10. Neg. Fdbk.
11. Ex.
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~ Table 4 )
t
. 2 Coding Sheet for Coding only
Content of Irﬁ;t’:ruction
’ ‘ ) .
) '“ .
Content .
»  Reading Ingtructional - Other
\ Y
: [
1. Comp. 5. Spi 9. +Pos. Fdbk.
2. Pron. & Wd. Rec. - - 6. List. Inst. 1'0\. Neg. Fdbk.
3. Lang. Struc. ' -7. Non-Rdg. inst. 11.  Ex. .
4, Rdg. S11. ; *{ - 8. Man. Inst, . :
1. )
‘ 2» . h ~
3, ’ | ) S
\4‘ .
5.
6. ) '
—
’7. ’ 4 .
, 8. A } ~
—_— ' : —- & -
< PR
9. 4
. — . S e e et s et e e e oo e
10% ¢ '
A \\ - ”
110 ) ' T
: N . \
7 .
44




o Practice Exercise #1 for "Coding Content of Insttruction
ST R . .
"’ “ . . . . . ‘4
B Directions: ‘- On-a, separate plece .of. paper number the page from
e ’ 1-25. Read the practice exercise item and identify the Content ’
- ",which describes. the item. Opposite the number of the item, write R
‘the .number of the appropriate category as found in Table 3.

?

;Example:, T: "Very good, Alice."

Code: 9 . I

—_ ' 1, The teacher asks, "What's the meaning of the qecon& word?" .

v+ 2. The teacher-'says, .'If you were to write that word the way it is
pronounced, how would you write 1t?2" -

© .

3. The teacher says, "It's time for recess.'

o _ e
N . ' 7 _ . . .
;\ 4. The teachi; says, "Thesgfggntences are very good ones.'" - e
5. After reading the phrase, fwo—thirdé in a story, the teacher asks
: the students, "Who can draw me tyo-thirds of something on the
Ty board?"
\ 3 . \ ‘."’
: g . v ' _ .
- ‘ 6. When one student pauses before an unfamiliar word in a story ‘he
' is reading aloud, the teacher asks, "What do you do when you don't
, know the word?" . w3

!

7. The teacher dictates a sentence to the students. They write the
sentence. on their papers., NP
L

»

-
Y

. 2 L. '
8. The teachiey writes the word deafen on the bBard and says to the , ég
students, 'What ¥s the suffix of thisgzprd?"ﬁ - .

~




3

. e & ~38- ‘ | :

[
. -

9. The teacher says, '"Jill, eyes down!" . . , .

'

10. . The class is discussing Eskimos and a student suddenly says,
“I don't have any cavities." ' s §

¢

11. The teacher interrupts dictation of spelling words by saying,
"Did you hear about the flash’ flood in Texas yesterday?"x¢ P

12. The students act out a story they have just read while the
teadher watches. . . .

‘. . . ' - o
- -
f .

for-the next sentence during dictation. : - .

v

13. The teacher watches silently to see if the studénq§ are’ready

14. In answer to a teacher's question, "How d6'§ou say this wqrd?",
the ij§ggnt replies, "I don't know."
L : / B

15. 1In reply to a\ktudent's answer, the teacher says, "I don't : -
think that's right, Jimmy." » g

)

16% The teache; points to a word on the blackbbafd and asks,
"What punctuation is in the word, wasn't?"

- N 9 . . v

17. The teacher holds up a picture of Niagara F%lls and sayér -
"Who knows what this picture is?" . .

3
“ ¢

N 18. The teacher reads a story aloud to the students. The teacher ﬂés *
\\\‘ = a book but the students do not.

N ’

- ’ . : . ®
19. After the studént tells the teacher that it 1s reading tiﬁe,'the
teacher replies, "Yes. Thank you for reminding me."
20, The teacher announces, "I'm going to.put the first six words on
"the board." . :

K

21. The students have just read the sentence, A lion roars, and the

tead asks them, "How many of you have ever seen a lion?"
D »
' v

"

46
‘yé
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o . Y
) ‘ = ’ \ V
22, The teacher asks, "How many of you need paper for the spelling
exercise?" . . 'l‘ .

o

23, "While the students are doing w0rkbook exercises the teacher
.“w‘rites a sentence on the board.
/ o . Lo -

%

. ~ N
2

24. -A student goes up to the’ teacher s desk and says, "I went to
the dentist s office yesterday." -

o ) t
w . ' N . oo i AJ - . o4

LN

\ .
25. The teacher watches as the}students ‘read silently[}o themselves

at their desks.

s : _ -

]
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Practice Exercise #3 for Coding Content

Directions: For this practice exercise, write the code number of the

-

Téacher: "

appropriate Content category' above thesfirst word of each
sentence. The /categery number should describe the Content
of each sentente.

Today we' re g01ng to begin a study~of some of the passages of

the Bible in order to see how its authors used symbols and

images in their stories. (ertes the word ZEE ol on the board)

All righﬁ then, a symbol is something which stands for or repre-

N ~

sents something else. Now this "thing" can be a ﬁord, a'phfase,

an object. Pete'pointed out an object in the room which ™
syhbolized som@thing else; The flag represents the Y.S.A.,

freedom,,etc; In the Bible, we'll be reading some prpse dnd

N K

some poetry which include words used as symbols. Once the N

symbols are understood, it should bg easier for you to

- comprehend what‘t@g authors dre saying'- the opinions that they

are expressing.~°Thé first seléection to read today is one that

I'm sure most.of you are familiar with - Psalm 23. Since you
. t

all have your own versichs of the Bible, I can't give you a
page number, but the book of Psalms can bg.fQUﬁd'about midway
through the Olq Testament. And. they're numbered in order.

(Give students time to find Psalm.) Would everyone now take a

few minutes to read the psalm to¥himself; then we'li have\éome—

-

one read it alopd. (Pause’ to %gadf)- Who will volunteer to read

the psalm aloud? , Jane? . - ,

- -

1 The Lord is my shepherd; I shall not want.
2 He maketh me to lie down 4in green pastures: he leadeth me

- beside the still waters.

>3 He re-stor—eth my souyl: he leadeth me in the- paths of righ—

teous-negs for his name's sake.

45 .

P
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4 Yea, though I walk through the valley of the’;hadow of ‘death,

) ' I willlfear’no evil; for thou art with me; thy rod and

. [y

they staff they comfort me.

5 Thot prepaéest'a tdable before me in the presenée of mine h: .
s - o C énemies: thou é—noin—test my head with oil; my cup
o | runneth over. 1-
< s 6 Sufely goodneés and_meécy shall follow me all the days of ﬁy'

life: and I will dwell in the hofise Of the Lord fo;ever.

Teacher: Fine, Jane. A .good reading. But a few of those words gave a

little~frouble. let's go hack to ciear them up. First, you'lng

x/ o '
notice the old fashioned endihgs on some of the words. Can you -
pick those out?. Pete?

maketh, leadeth} restoreth, leadeth (again), thou,
a ‘ .
thy, thy (again), thou Cagain)fhprepgrest, and mine sounds funny

¢ ‘where it is, thou_(again), anointest (whatever that means),

Pete: Yea. There is

v

_ runneth, and ... that's all. . .
-~ - 7 Teacher: Good, Pete,VI think you got them all. Now what about the "eth"
| ' endings? How do we end these same words today? John? : : ?
John: . "s", like makes, runs, leads. . E

Teacher: . And what about the ''thous" and 'thys"? Debbie? .
Debbie: .The Quakers say that. And I think the Pennsylvania Dutch, . They

all talk like that. One time we got off the Pehnsylvania ' -

Turnpike and went to eat in a place where they had that kind of

food and you should have seen how they dréss and everything.




Teacher: I think you're talking about the Amish, Debbie. Let's go back *

Debbie:

LY

Teacher:

Jeff:
Uim:.

-« Amy :

Teacher:

Jane :

» =42~

'
e

-

" to what you said at the beginning about the Quakers. Some of

]

@

them still do use thou and thy. But do you know what they mean? -

Sure. That's their way of saying "you'" and "your" and stuff

B -

like that. )

~ LY

o . . . .
You and your. That's right. But I'm not so sure it's an un-

usual way of saying things. After all, we're used to the way

the commandments say "Honor thy father and thy mother." 1It's
iust-that‘we've become a little<less formal in the way wei
address people noQadays. Tﬁé same thiﬁg gées for the "eBn" :
endings thaf we've changed to s's as John said before. There
were a few other words that I'd like to check on before we go
into the meaning of,tEe poem itself. Does anyone kndw the
meaning of restore?. Jeff?

To puk béck again, like when you restore old fufniture.
éea,.or a house oY something.

They do that ﬁith paintings, too. We learned that in Art class.
They scfaﬁé all the dirt off them and the colors get bright

again. .
¥ ¢ )

OK. Fine. Now let's look at the words surrounding the word
restore. "He restoreth my soul." Do you think the poet is

talking about taking something off your soul so that it will
: %

get bright again? Jane? o P

-

Well, sort of. I guess in a'way, when you do gométhing wrong ,

£

your soul shows it. I guess if it;was something you could -
: ' A\
see - I mean your soul -.maybe it'd get darker or something.

Then when you did something good, it would sort of get clean

again. Co. .

@ ’ h




Teacher:

>

Teacher:

Pete:

' Teacher:

Chip;

Teacher:

Carol:

Teacher:
-

Debbie:

David:

Teqcher:

4
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, »
Well, I'm not so sure that that's what .the poet means here,

- but at least you've got the meaning of restore. Now, what

‘ 4
about righteousness? Amy, read verse number 3 again, please.

""He restoreth my soul; he leadeth me in the paths of

“ .
. f{ B

righteousness for his name's sake.”
That means gdod or something 'cause the Lord would be taking
- you down the road to good, not bad.

Pete?
= \

What about justice, like "he leadeth me in the paths‘of justice'"?

Good, Pete. Now one more word - anoints. Does anyone know what . e
anoints mean? Chip? Why don't you read the sentence with the .

»

word in it? ' e §

’

)

"Thou anointest my head with oil." It must mean to -put on or

something - that sounds icky: ‘ ‘ )
To us it might, I guess. But that was a Hebrew custom that .

~

showed when a pergon'wgé favored or someone special. ﬁe'Ll get
into that Q'Little more later. What about someone figuring ;ut

a word’/to substitute for anoints in the sentence? C;rol?
Covers? - . ) ,

Speaking-of ickx! I doubt that he was‘referring to that much' .. . ,w

oil, Carol. o T , ‘

‘How do you know? Maybe they had strange customs, to
What about marks? He "marks my head with 0il" 'cgluse you said

it had something to do with maék?ng sdmeSOdy épeciél.

Good, pave. Let's get back to the symbols bei%g used. Pete

said that a symbol is somethiné which stands for something/élse. .

The poet here is David - the same person who as a boy killed

A

Goliath. Lo -




Joe:

»

.

-4

You mean the kid with the slingshot?
‘He hit that guy right in the head - splat!

out. He couldn t have grown up to be a poet ~ after bein

r -

a hero-— that's goofy.
»

That was a cool story.

Really knocked him

such

. ; ~ N
' Teacher:'*kﬂdq he did. Maybe sometime you'? like tg read some of the

Debbie:
0
Teacher:

Chip:

Teacher:

Rich:

Teacher:

John

Pam:

Teacher:

Jeff:

-, . J“
.Was .quite a hero, but he was also a poet.

other parts of the story of David to see h he grew up.

ign
) | . B
to the psalm,

yWay{/to éet

forvGod?//Debbie?v

The;Lordé

No, thatws'just another word for the same person. Chip?
A shepherd? : . . .° 7
Riéht. See if you can pick out other words that continue

L
- image of the shepherd and the countryside ~ Rich?

. ) .
"Green pastures;..valley...and rod and'staff"

He

‘back ¢

can anyone figure out what symbol David is using

the

]

- aren't those thfﬁgs

shaped like a question mark that the shepherds in pictures alWays

are cérrying7 .

3

You're right, Rich. ‘Anyone else have other suggestions?

"still waters"

What about - that's country..

have to haye water near where your sheep are grazing.

-

And "leading me" because that's what a shepherd does with

sheep...and paths because that s where he leads them.
)\

John?

Besides you always

s

his

Y

Fine.~ Now read through the poem again and find the relationship

between the shepherd and his sheep. (Pause) Jeff?

I guess it would be the same as be tween any shepherd and his

li

sheep. They depend on their shepherd for food and water.

leads them. around. .

52 :

He
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Teacher: ' Then what do you suppose David is saying about his Lord?. Jane?”

, Jane: That the Lord is like his shephgrd. That makes him the “sheep,
and the Lord leads him @rosnd. g :
i - N . ) \ b . R . ‘, o ) .
Rich: Yeh, and that he depends on the Lofdf?oy‘his food«and;everyth%hé.

Debbie; But that's not true. The Lord doesn't give:evefibody their food.

“~They work " to get money , then buy the food liKe we do. .

N
o

k; v Pete!{ ° Yeh, but; like whoﬁ€rovides the jobs and.who gives you the brains

to learn angb.@o yhu can get the job? :

Debbie: Well... . “ . ..
. : ' 0 T
Teacher: T think we're getting®into personal beliefs here. It'll be

hard not, to during oufﬁﬁiscussions. But to get back to the

.

poet himself; why do yoﬁ think David chose to use the symbol

e =~

of a shepherd? = - -

~

.

“

Tim: 'Cause he thought sheep were cool ~ right? : s

Teacher: \f¥ a cartoonist were going to‘represent the U.S., why would he

‘ -

. * be likely to use the national symbol of the eagle? ’\~ ] ’ .
_ John: 'Cause everybody knows that. T, ) ‘ =~
. * :
. Teacher: OK, so? » - '

Roseanne: Oh, I get it.
Pete: Y9u always do.
Teachér: How do you mean, Roseanne?
Ros;anne: Well, everybgdzﬂéipé knows the eagle. " So everybody then must

have known a lot about sheep. I guess there were a whole lot

- of farmers or sbmething.

®

Teacher: Right<; this is basically true. A poet will generally use symbols
p .
that his audience of readers will be familiar with. To sum up then,
. S . * .

¢ we have here one of the'most famous poems in the Bible: It's a

- rd

33
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~ poem ir which the main symbol being used is the shepherd. It's

L

% a poem in which the mood of comfort ahd peace is brought out
- 7l

through David's cholce of cittain words and phrases. It's easy
‘to see why so many people "}ﬁgthe valley of the shadow of death'-

. .those people who are sick or dying or those‘whO‘have just lost
someone close to them-find this Psalm VLry importapt in their
. ;
. . R

lives. Some of you may remember séeing Governor George Wallace
To- : reciting the Psalm at a Speéial Mass said for him shortlj after

Q‘his serious injury. Would someone read the poem once more aloud

¢

-now that we've studied its meaning more. closely and can appreciate

it more fully? Jane read the first time -~ letfs have someone
. A .

-

else - Jim? o oo
A ‘ > 3
. Jim: - Do you want me to read theuold.fashioned version or the medern
. N " Bl e
: . - , Y DN R
one we figured‘out? . .

e

Teacher: Try the 0ld® one again, Jim., I think it'll come much easier now

and it's really considered a classiec.

Jim: - OK - here goes!.
The Lord is my shepherd; I shall not want.
8 * . . ,

He maketh me to lie down in green pastures: he leadeth me
Pl . .

> . beside the still waters. o .
. . : - &
He restoreth my soul: he leadeth me in the paths .of righteousness
y .
< for his name's sake.

T : . '

Yea, though I walk threugh the vakiey of the shagdow of death, I .
will fear no evil: for thou art with me; .thy rod

and thy etaff,they comfort me.

o

Thou preparest a table before me in the presence of mine .

. \ @ . . Ve
ooty enemies; thou anointest my head with oil; my cup
® i; . — A , : O
L runneth over. g
. b -

4 . -

~

- 94




Surely ‘goodness and ?ercy shall follow me all the days of

o

my life: and I will dwell in the house df the

L 4
] . 4

Lo;d forever.

. *
Aruitoxt provided by Eic: . N 3
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_Mode-Content Co?bination ' . : ©
/

)
3

All the classroom observatfions that will be déed to collect

data on teacher activities during reading instruction will use the
coding form presented in Table 5. Note that this coding sheet
includes’ the 5 Mode combinations, and 11 Contént categories denoted.
by the numbers 1-11. Your task as an observer is to code each activ-
ity that takes place when the sweep hand of the stopwatch crosses the
103 20, or 30 secand marking during each minute- of the observ itiom period
into one of these Mode—Contené\Ethigé?iqns. g ;

. You are-therafgre required to make 2 decisions each -tige the
sweep hand crosses the 10, 20, or 30 second mark.

(1) What is the Mode of instruction? i

(2) What is the Content of "instruction? (: ,

-The 2-dimensional answer to these questions is xepresented by

placing the number of the Content which represents the observed
\ wactivi"ty’into the correct Mode line. For example if the teacher
hs is pronouncing a word to the class, -this would be coded by writ-
ing a 2 (Pron. & Wd. Rec.) in the "T-talk" Mode line. In the
following practice exercise, write the abbreviations of the Mode \
categories and the number(pf/the Content catezgry.

»




1\

-49-
e
. v Table 5
~ L ’ ’ .
Coding Sheet for Coding Mode-Content Combination. :
. 6 . .
, Content 7 / '
. . Al .
Reading Instructional Other
1. Comp. Sp. 9. " Pos. Fdbk. *°
2. Pron. & Wd. Rec. ‘ List. Inst. 10. Neg. Fdbk.
3. Lang. Struc. Non-Rdg. Inst. 11. - Ex.
o 4. Rdg. Sil. Man. In%%. . 3 -
Mode C T . ' » : V\
v' @- 1
T-talk Yo )
/ < o D
A ' ‘ ’ ‘ ,
~ Other Aduly . .
talk : "
s
, - Ce
S-talk P « : ’
v ™
Mach. ¢
- °
»> *® . ;
No-talk . .
N - \gb
\ -
-~ } L
2 . / *
¥ ’ ) . l
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, Practice Exercise #l for Coding Mode-Content Combination

-

g -

-

- L} s

Directions: On a separate piece of paper, number ‘the page’ from 1-29,

L ‘Opposite the number of the item, write the abbreviation which represents

the appropriate Mode. Next to that abbreviation write the number
that repriﬁents the appropriate Comtent. '

®

.- .
. . L » ' . ) ’ .
o ) Example! The teadhér writes on the board aposﬁroghe
: and says to eight ‘students, "It's called an -
S ~ apostrophe and it shows possession. .
| i Code: "T-talk, 1°
1. A At asks the teacher, "What's the- meaning of the :second
. ,word in that sentence on the board?" '
- )
2 . . . 4 . A
///‘ -~ 2. There is silence in the room while the teacher wWaits for \

the studenfs to answer the question, "How do you spell giraffe?"
. o, ™ ' .
3. An aideé and the students are reading a story from thgir reading’
book aloud, together. The teacher watches and listens to them.

4. The teacher is explaining to the ciéss why the boy and the dog

in.the story have just run away, when she callsy "Billy, be
, Quiet and listen!" . N ,

¢ 3. The teachery is télking to the parents of one of her students while
the aide is giving a spelling assignment to the class.

¥ -

[=,)

The aide is explaining neither-nor construction to the studentg -

while the teacher watches. Neither-nor is written on the
blackboard. - ' o e i

. s
9 s
¢
& .

58 | -
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. e . i 4 ) v .}
! 7., The teacher.is writing the phonetic spelling of conscience on

o the 'board whil%,tﬁe students in her class are reading silenting
‘ . to themselves. . '

r LY

. S

- (c‘ . . . ) , ®
‘ 8. The teacher is helping one student read axstory at-her desk.
- She says, "Johnny, read ‘the first paragraph.'™

* <

s, . !
M ~ . . |

9. The teacher tells the clasg, "You all got 100%Z right on your
spelling tests -- that's very good." ) '

10. The teacher and the students listen to a réégrd recite Mothefl
Goose rhymes. Neither students nor the teacher have a book.!

-9
-11. The teacher is writing math problems on the board while the o
students in the class are doing spelling exercises. at their
desks. - - Coe '
. A , ’ v
12. A boy walks yp.to the tedcher's desk and asks her, "Which spelling
éxercise should I do next?" w?&}e the ‘teacher listens to him.

Q

13, The teacher watches a student and a machine pronounce words
together. N

s ’
-~

14. The students have just read a story about animals in Afriea. The
teacher asks them, "Who has ever seen aé}ion?"

15. An aide séys to the teacher, "That's a pretty sweater you have on,"
-while the students in the class draw pictures. ~ .

o . X

3 X mﬁ : . -
16. The teacher is listening to one student recite multiplication g
tables.
A
¢ i .
L SN ¥ b ) -




—52" » 1

EaY

\ 17. The teacher is waiting for the students in the class to o
' answer the ques§ion, "What two words does the contraction,
wasn't, stand for?" Wasn't is written on the blackboard.

18. In the middle of the téacher's explanation to the class on
i how to look up words in’ the dictionary, one 'student inter-
. rupts saying, "Ellen took my pencil!"
19. The teacher and the students are feading aloud together the
definition of travois from the dictionary. 4
! o
;- |
20. The aide says to the students, "Which of these three crayons
is red?" The teacher is watching them. & . .

1

! 21. A teaehing machine is showing.one student how to punctuate”
quotations. “he teacher watches the machine and the student.
, . . . ‘ . . oy

t

22. After the teacher has called one student up to her desk and told
him that he did very well on his last test, the student smiles.
& ' -
23. The students and the teacher’ are listening to a tape recorder
read d story. Neither students nor the teacher have a book.

- 7 , o

v © 24, Whiledthe class watclies her, the teacher writes the definition
of conjunctior on the board. o v _ //

25. The teacher is watching while the three students in the class -
listen to a record which.recites the alphabet. ' - ’

~ ¢ » ) . -
26. The pridéipal disciplines one student for being noisy while the
teacher watches. ' .

N



27.

o~

29.

b

ERIC

Aruitoxt provided by Eic:
,
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The teacher previews & filmstrip on Safety Rules while the
students in the cla?s write stories about their pets.

ae

The teacher watches as the class reads a story silently.

n

The teacher 1s watching the classroom observer.

A

(The answers to this practice exercise.are on page 57)

. ’ L)

”
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Name of ObsefGer

- ’ Date :
' . Teacher €
Time Start - - Finish

chthl

Grade

o Cixy . : ' o

-

ST

3

, CLASSROOM ENVIRONMENT FORM (CEF)
1s How many adilts, including the teacher, are there in the classroom’
2. How many students are there in the classroom?
‘ 3. Cirele the answer to the following questions about the classroom: ¢
yes no (a) Are there maéazines aecessible to the studenes?
yes no (b) Are there story books, other than textbooks, available to the students?
fes no (c) JIs there a dictionary in‘the classroom? . ‘
ves no (d) Does the classroom contain a set of encyclopedias? C

yes no (e) Are there words included in displays or charts in the room?

<

yes no (f) Is there a globe in. the classroom7 .

yes no A(g) Are the letters of the alphabet printed in large letters somewhere
in the classroom? ‘

yes no (h) Are there travel posters in the classroom?
yes no (1) Are there flive animals in the classroom? ' '
yes no (j) Are Lhé;z/iarge maps in the classroom? ‘

: yes no (k) Is the art work of the students on display’

&es no (1) Are the desks arranged in rows? S

yes no (m) Is there a table with chalrs around it where the students can go
to work? N :

-,

4. Write the number of pieces of equipment accessible to the students
in this classroom for each type of equpiment listed:

'~ tape recorders

typewriters ‘§ ! . T,
slide projecto

movie projecébrs
controlled readers

- television sets

record ﬁlayers

film-strip projectors . . .

language masters
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Answer Sheet P.E. #1 for Coding the Modevof Instruction
[
1. T-talk (see rule 1 p. 15)
2. S-talk ‘ ‘ o -
3. Machine
~ &. No talk . -

5. Other Adult;falk

§
i 6.. No talk (see rule 2 p. 15) ,/
' 7. No-taik'ﬁ; ' ° ) )
: 8. T-talk . ' S . IR
r ‘ | ,9.";£italk (see rule 1 p. 15) g .
\' e _ 10w s-talk - T .
’ 11. Mo talk . e .
T 12. ‘o&;ér Adult-talk | ' i - i

13. T-talk =~ .~ v !

Sitalk

15. S-talk (éee rule 1 n. 15)
a . 14
. 16. Machine .

17. Other Adult-talk (see rule 1 p. 15)

18. . Machine
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o &
Answer Sheet for Practice Exercise #1 .
-Coding Content of Instruction

Y
1. 1° . h ' 14, 2 (See Content Rule 1 p. 29) ¥ .,
C Z _ o ' S :
2. 2 o , 15. 10
3. 11 ' . K 16. 3 ] o
4, 9 o . RETA
N 5.1 ~ ® 18. 6
6. 2 ? L 19. 9 e *
7.5 T 20. 8 o .
8. 3 | o IRT T8 "L (see Content Rule 4 p. 3
9. 10 ‘ 2. 8 |
10. 11 | 23. 8 (See Content Rule 5 p. 31
11. 7 . . \ I 24, 11
’ 12. 1 - g 1 . B4

13. 5 (See Content Rule 7 p. 33)
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Coding Mode~Content Combination

1. S-talk, 1
%2. No-talk, 5 (See Comtent Rule 2 on
4 | p. 29)
B 3. Other Adult-talk, 2 (See Mode Rule i
. “ v
L 2. 15) ) ' )
.4.' T-talk, 10 )
5. T-talk, 11 \
/6m Other Aduit-ta s 3
7. No-talk,'8 (See, Content Rule 5
l on p, 3?;Q\\\ |
’ =
8. T-talk, 8
9. T-talk, 9,
.10. Mach., 7.¥Fée'Content Rule 9, p. 34)
. 11. No-talk,’é}(See‘Content Rule 5, p. 31)
12. S-talk, 84
13. S-talk, 2'{See Mode Rul; 1 on |,
b . p-155 . |
14. T-talk, 1 (See Coﬂtent Rule 4 on

31}

15.

16,
17.
18;
19.
20,

21.

23.

24.

25.
26.

27.

28.

29.

b

Answer Sheet for Practice Exercise #1

. .
R ,
Ny

Other Adult*talk, 11 (See Content
Rule 5, p. 31)

S-talk, 7

k4

No-talk, ivf_mg v 3
=

S-talk? 11

| T-talk; 2

. Other Adult-talk, 7

Mach., 3

-

NOftalk y 9

. Mach., 7'(ééégContent Rule 9,

p.‘34)

Nq-talk, 1 v(See ConFent Rule -
| 3, p.30)‘ |

Mach., 5

Other Adult-talk, 10

Mach., 8 (Seg Cogfent Rule 5,
p. 31) .

No-talk, 4 (See,Content Rule 7,

ps33

p—

|
No-talk, 11 . ' '

-
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' TRAINING SCHEDULE

?und_ay evening _ o ‘ o .
o 7:00—é‘30 (a) .Discuss hiStory;‘purﬁose’ goals of ptOjegt
(b) ﬁ%and ett'étopwatches o ' 7 - o
- k . ——expla&n hbw to,wina them - . e

. -
L]

: - ‘ ——explain how to read them

[y

: """ (c), Hand out clipboards, paper tablets, pencils
. , ’
; . . -—-explain how-. to attach the stopWatches to
" clipboards. LN
v ,ﬁ ' - (d) Hand out the Observer's Manuai (Have
e ' - observers read pages 1-11 of thls report. ) )
C 55
.+ . (e) Dpiscu ruies for observing
/ B .
v ' . - ’ ® -—cour sy rules ,

—-how to observe
“--general coding rules,
. --two dimensional coding

. b \
..~ ——procedures for coding,and scheduling

& () Discass meaning of "reliability\checks."
- o . ‘ N
i . -' (g) Discuss deflnitlons and examples of MODE

- ; ‘d1men51on and special coding rules. : \\_\\\///

(h) Have Observers do Practice*Exerc1se #1 for
, coding MODE. s \
- o "(This exercise is on page 17 of
. ' ‘ ‘this report.)
(g) - Discuss the exercise after the observerg
check the answer sheet (page 55 in this report).




RS

- 8:00-9:00 (a) Review_gures for observing

'9:00—9:45  Drive to school

-59-

Mon@ay morning

——coufﬁesy rules
—-how to observe o .
= ; ’ —;general codinghfules

-—two dimensional, coding -

——proced;res for coding’and scheduling

(b) Review definitions and examples of MODE.
AN
(¢) Have observers do Praetlce Exercise {#2

- : . for MODE.

(This exercise is &n audio-tape,
read item by itetm. The text and
angyers are on pages 69-70 1in
‘thig report. Have the observers num-
ber sheet of paper from 1-17 and
write the corregt coding for MODE
for each item.) : :
- e
Discuss the exerclise . - v

s

9:45-10:00 Observers watch classrooms in pairs but do not
code. - * ‘ e
. N\ » .
10:00-10:15 Observer pairs use own stopwatch and practice .

. coding MODE. . . o
10:15-11:15 Different observer pairs use oﬁé/iizz;;tch and

~

MODE.
“
11:T5-1:00 Drive to E‘ﬁﬁhlng sr‘g aﬁﬁ lunch 7
. A Y (\\ . e,
atq‘ ,.
\ \ '

’
ar -

=2

-obtain 2 or 3 fifteen-mlnute‘Jeliabllltles on- -
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Monday afternoon

(The assistant trainer computes the morning's reliabilities while
the trainer conducts the afternoon session.)

1:00-1:10

°1:10—1:30

1:30-2:00

2:00-2:30

. 2:30-2:45

2:45-3:15

3:15-3:45
3:45-4:15

4:15-4:45

_4:45-5:00

b

Observers frequency total each catégsry.

Discuss -the porning's codings.

Observers read CONTENT definitions and examples

for categories 1-4.
Discuss gategories 1-4.
Break i .

Observers read CONTENT definitions and examples
for categories 5-11.

-

Discuss categories 5-11.
° A Y

Read and discuss special coding.rules for CONTENT.

‘Have observers do Practice Exercise #1 for CONTENT.

(This is a written exercise found on ,
page 37 in this report ) ‘

® piscuss the exercise after the observers check

the answer sheet on page 56 in this report.)




Tuesddy morning

8:00-8:20

8:20-9:00

9:00-9:45

9:45-10:15
/ 10:15-10:35
iO:é#—lb:SO
©10:50-11:10

11:15-1:00

r”

Trainers read aloud items on Practice #1 for
CONTENT one by oné. "

Observers writelanewers and each answer 1s discussed
before the reading of the next item.-

(This eXercise is found in this report
page 37.)

observers do Practice Exercise #2vfor CONTENT.

(This exercise in on audio-tape

and is read item by item., The

text and the answers .are found

in this report, pages 71-73. Have
the observers take out a sheet of
paper and number from 1-24 and write
the correct coding for CONTENT for
each item.)

+

Discuss the exercise._
Drive to School ) . -

Observer pairs practlce coding CONTENT but each
uses own stopwatch., - _ . N

OQ§erver palrs in the saﬁe\§bom do one—twentz
minute reliability for CONTENT.

Observer palr practice coding MODE but each
uses. own stopwatch.

Observer pailrs use one stopwatch and do one.
twenty-minute reliability check on MODE only.

Drive to training site and lunch.




A
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> - Tuesday afternoon

- —

(The assistant ttainer computes the -morning's reliabilities while

the trainer conducts the afternoon session.)

1:00-1:310
. 1:10-1:30
) 1:30-2:30

-

J

2:30-3:15

.

"3:15-3:30

3:30-4:30

1

4330

N

Observers frequency total each category.
. . o i o }
Discuss questions from the morning's codings. -

° s

. Have observers do Practice Exercise {#5 for » .

»

MODE- CONTENT to be coded only for CONTENT.
- s
(This exercise is a written script on
aydio-tape and will be coded by sentencest
The text and the answers are “found on pages
125-132 of this report. Have the observers
i take out a sheet of paper and write the
codings for the sentences vertically down
the paper. Stop and discuss codes for
each page Jof the text.) :

Have observers do Practice Exercise #4 for
CONTENT . '

(This exercise.is a written script ‘on
audio-tape, accompanied with slides and
buzzes. The text and the answ®rs are found
_on pages 83-100 of this report. Have

the observers take out a sheet of paper

and number from 1-26. Start the tape

and coordinate the slides.)

Discuss the exercise.

“

‘Break' . _ . -

'After observers have read~pages 48 and 49 of this
report, have them do Practice Exercise #1 for

MODE-CONTENT. .

14

(This is a written exercise found on page
.50 of this report.) Discuss exercise

item by item’after the observers have checked
' the answer sheet (page 57 in this report).

Trainer assigns Practice Exercise #3 for CONTENT
to be coded by sentences for homework. If the
. observers have questions, they may see the trainer
individually.

(This is a written exercise found on page 40
of this report. The text and answers are on
pages 74~82 of this report.)

¥




-
L]

Wednesday morning , ‘ - .

¥ ~63- '

8:00-8:30

8:30-9:15

9:15-9:30
9:30-10:00
-10:00-10:20

1
4

»10:20-11:10

11:15-1:00

. -

Have observers repeat Practice Exercise #2 on CONTENT
" (This exercise is on audio-tape and is
read item by item.' It is found on pages
71-73 of this report. Have the observers
number a sheet of paper from 1-24 and,
erg;_thewcq}rect coding for CONTENT for
each item.) e T

° o
«

Discuss the exercise.

~

Drive to school

OQservets'use own stopwatches and practice coding
CONTENT. N : ) ’

Observer pairs in same classroom use one stopwatch

and do 2 fifteen minute reliability checks on CONTENT.

Observers use own stopwatches and practice coding
= [

MODE~CONTENT.

Two different pairs of observers use one stopwatch
and do 2 - fifteen .minute reliability checks on
MODE-CONTENT . ’ N

Drive to training site and lunch. \




Wednesday afternoon

(The assistant trainer computes the morning's reliabilities while
the trainer cqnduct? the afternoon session.)

1:00-1:20 Observers frequency total each category.
{ 1:20-1:45 Discuss morning's codings.
' "1:45-2:30 ' Have Observers do Practice Exercise #2 for+Coding

MODE~-CONTENT.

(This exercise is on audio-tape and is N
read item by item. It is accompanied by =
’ slides. The text and answers are on pages

_ 101-105 of this report. Have pbservers gake

. ¢ - out/a sheet of paper and number from 1-27.
Start the tape and coordinate the s2ides.)

Discuss the exercise and collect the answer sheets
from the observers.
Ve

2:30-2:45 Break . *

/
. ’ ¥
2:45-3:30 Have observers do Pchticq Exercise #3 for coding
* MODE~CONTENT. » : ’

AN
(This exercise is a script on audio-tape,
accompanied with slides and buzzes. The text
. and the answers are found on pages 106-124 of
= ' this report. Have the observers take out a
= i sheet of paper and number from 1-29. Start
the tape and coordjnate the slides.)

- Discuss the exercise and collect answer’sheets from
obseTvers. - :

3:30-4:30 Have Observers repeat Practice Exercise #4 for
B ) CONTENT but have them code both dimensions. (MODE-
- ‘ . CONTENT) )

(This exerecise is a script on audio-tape
accompanied with slides and buzzes. The text .
and answers are found on pages 83-100 in this
report. Have the observers take out a sheet

) . of paper and:number from 1-26. Start- the tape
. ' : and coordinate the slides.) :

Discuss the exercise and collect answer sheets frem
the observers.

4:30~-4:45 Tréiners explain Classroom Environment Forms (CEF)

PE

(page 54 in this report.)
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Thursday morhing *

-

8:00-8:30 Have Observers repeat Practice Exercise #1 for - \\
~coding MQDE-CONTENT. | '

(This is a wrftten exercise found on pége 50
- of this report. The answer sheet to this

5 exercise is on Ppage 57 of this report.)

8¥30-9:15  Drive to school. - L ‘
. 9:15-9:30 Each observer uses own stopwatch and practices )
coding CONTENT. ¢ : . ’
" 9:30-9:45 Observer pairs use-one stopwatch and practice . T P

coding MODE-CONTENT.

9:45-11:10 3 different observer pairs use one stopwatch and
do 3 - twenty minutes reliability checks on MODE-
CONTENT.. At the end take 2 minutes to do CEF. - *

(Note tq trainers: All reliabilities for

MODE-CONTENT must be run. If time is short,

be sure that the activities during the 9:45-
. 11:10 time slot are completed.) /_ //

11:10-1:00 Drive to trainming site and lunch.

»

76 )
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Thursdayvéfternoon

(The assistant trainer computes the morning's reliabilities while
the trainer conducts the afternoon séssion.)

1:00-1:20 Observersifrequency total each category.
, N
1:20-2:00 . Discuss morning's codings .

i ' a
2:00-3:00 Have observers repeat Practice Exercise #5 for

MODE-CONTENT.

(This exercise is a written script on audio-
tape. The text and answers are found on

pages 125-132 in this report. The observers
should code MODE and CONTENT continuously dnd
sequences should be discussed. Also the
observers should code with their own stopwatches
for two minute stretches,)

3:00-3:15 Break

3:15-4:45 Trainers discuss travel vouchers and agministrative
questions. '
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Discuss the reliability checks from the morning
wigh observers. Review problem areas with each - '
% ”
b a
< N o
. N “
S
X
J
[ 4
- £

‘

t

. . -
LR W
=
S
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"9:25-11:10

9

aFriday morning
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8:00-8:25
8:25-9:10

b
9:10-9:25

&8
11:10-12:30
12:30-1:00

1:00-2:00

o~

Answer questions
Drive to school .

Observer pairs use one stopwatch and practice
coding MODE-CONTENT.

3 different observer pairs.use. one stopwatch and do

‘3 - twenty minute reliability checks in 3 different

classrooms.
l . -
"~ (Include 5 minute orientation with no codiné‘
.= and Z,minute CEF‘)

Drive .to training site and lunch.

.Ohservers frequency tally.

Fill out travel vouchers.
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- Practice Exercise #2 for Coding MODE

This exercise is done on Monday morning,

4

The exercise is on audio-tape and is read item by item.

Instructions for the observers are on the audio-tape.

The audio-tape runs 9 minutes.

Answer Codes " " Item
S-talk 1. 'TZ# student says, "You spell desk
'd-e-s-k'," while the teacher
. . watches him. . .
S-talk " 2. The student answers, "'A' comes

before 'F' in the dictionagy,"
while the teacher is watching him.

.

T-talk 3. The teacher says, "How do you spell
knickers?"
No-talk - 4. There is silence in the classroom

- after the teacher has asked a questioa;

. Other Adult-talk 5. An aide and the students are reciting
(see rule 1, p. 15 - . pronunciation rules together while
in this report) " the teacher is listenlng.
T-talk 6. Students and teacher are pronouncing
(see rule 1, p. 15 together new vocabulary words listed
in this report) on the board. ,
Other Adult-talk ' 7. An aideN;;\;eading the students a

story while the teacher listens.
No-talk ‘ T 8. The students are working quietly at
their desks while the teacher is
correcting test papers at her desk.

T-talk . 9. The~§eacher is talking to half of

: the class in a group while an aide
is talking to the other half of the
class.

[

S-talk - 10. A student asks the teacher, "Whag
' story should I read next?" while the
o teacher is walking past his desk

80

»
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4

Answer Codes

T~talk

. Machine

@

No-talk

Y
o
LY 4

T~-talk

Machine
¥

No4taL¥

(see rule 2, p. 15,

in this report)

Other Adult-talk
t

4

-70~ °,

Item T

11.

12.

13.

14.

15.

16.

17.

[

Theé teacher says, "Everyone sit down
and be quiet." '

A machine -is pronouncing a list of
words which are on the blackboard
while the teacher and students listen.

Students are putting their books away
on the shelf on the side of the room
while the teacher watches from her desk.

The teacher asks, '"What does the word
. . oun N
torna®o mean?

~

The students and teacher are ‘listening
to a recording of a story as they .

follow along in their books. =

The students and a teaching machine
are pronouncing words, in unison while
the teacher is correcting papers

An aide is expaining what a tornado

is while the teacher and the students
listen. . - :

as
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‘ ) Practice Exercise #2 for Codigg CONTENT* ,/ . '0
\ . i’ v PSS N Do ' )
This exerC1se is done on Tuesday and Wednesday mornings. *“, ' -
. . - =y o » ) /
The egercise is on audio—tape’and is reall item by item, - ., "~ . )
. (% -

Instructions for the observers-are on the audio-tape.

ey

@ . . »

~The'audio--tape runs fér 14 minutes., .0 .
q .
‘., Answer Codes ‘ Items
8 : 1.° The teacher says, "After you finish the

story, answer the questions”on page 110."

2 2. The teacher points to th wrltten ‘on the
. . board and says, "Pronounce the th sound .
two different ways."
. N .,\
7 . . 3. The teacher holds up pictures of animals
and asks the students what they are.

» »

7 : v 4. The teacher holds up a maple leaf and

says, ''Who knows what kind of leaf this -,
P . . 13?" ’ .

6 5. The teacher questions, "What is a wWindow

‘ ' , sash?" as she is reading the poem "T'was

: . the | Night Before Christmas" to her students,
‘ who do not have books.

. . : :
‘ — A L R RS e T—_— hﬂwwﬁrwwtmmw O TRE

1 6. The teacher ertes the definf?ion of travois
.xsee rule j\p; 30 on the board. L )
‘ih thdis report) . . ; -

a

7 . 7. The teacher shows a picture to the class
and says, "What are the people doing in "
this pitture, Jackie7" T -

. P
,

o

.
[

1
I3
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Answer Codes

o

(see rule 1 p. 29
in this report)
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Items

10.

11.

Q

K

The teacher points to not written on the

bloard and says, "If you say not then finish

the phrase with nor."

The teacher asks,
dictionary will we find giraffe?"

After the teacher has asked for the
definition for the word conscience which
'_the students have read in a story, a
, student-says, ﬁ know another meaning of

conscilence, the

unconscience withka baseball bat."

The teacher says, "I.dike the way John
‘holds hig chair--the way Sally walks so

Sof;ly "
e

«

"In what part of the.

oy was knocked

\
N

'

The teacher asks, '"Which one of these
vowels is prpnounced long2!

A student reads aloud a paragraph from-
hlle the teacher and “the rest

thé stor

of the class follow along in their books.

*
the students

© Y

- o

-

. . L - '
The teacher says in a disturbed voice,
think you are forgetting your manners."

/

N ' N .
Thevteacher writes a sentence on the board
"Do you ‘remember how to punctuate
sentences that someone has sgcken?”

and® 8gys,

N o

A student says to the teacher
+ want to do ‘this:"

~°

The teacher slgns a tardy slip for one of

¥

.

N
L )

»

'y

"I don't

"I‘

o

/

[y
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Answer' Codes
A}

5 - .
(see rule 2 p.
in this report)

1 ' v

29

Y

(see rule 4 p. 31
in this report)

.

‘ ]
-
e
1 b
7 o
( a
L]
e
8
.
A \
Voo . D
S ~ L
oY
- - . A’\ - ° 3
g ® L +
g&/ A -
by ‘/ b :, h Lol
ot } -
A W o« ot
3 B
e By et
‘. N ’
R ¥ A
S YT -
& 4 #
b
PERY -
- .J
. Vel " * @
. N - . ~
D "“ﬂ’.
1T e e 5
hed »
B - ¢
s B ‘k < » LY »
. A
< Ld Eﬂﬁq‘- *o
- . . . Al ’
I’} ’ 2o - '
« ”«, (- B \: c .
. g Ny T . ~
e RT et
§ B 4 e |4
AR
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"
o T N o
- o N
) v e
ERIC AR
= 1 -
K T . ‘# a 't .
ot ot L
i 0N
A

”

- Ltems .

-

\

_“.. -
o

After a student spelled’ corrgl the
teacher asked the class, "Is she right?"

. * . ‘ | \

18.

[

19,

The teacher says,
on you

‘e

b

.
Q

\

"You all -did very well
ast tests."u

" The teacher h¢fd§ up anpicture of a

bicycle with the werd-” bicycle printed
under it and asks, "How many of you ride

blcycles to &chool?" .
a o K - Ves ;;,., P
v ..

3

20,

"21. The teacher asﬂ;,«ﬁﬁho can, spell defensive?ﬂ»

.
.

. , .
\ & T N :
- N .

A s tude aﬂswersva questlon incorrectly
and tHe, teacher remarks,A”Nc that's not
the right answer e

< [ .
. P
) A ¥ s

, The:teacheg asks, "What do you remember :
¢ yabolit ’ the story which tells you that the ° .k
mOuntain was rough and hard‘to travel?" )

Tﬁg students %@ve previously read the

étorw : .
-y !
» Y

22.7

©
I3

"The teachet fe,reading a list of words to
. the students. -She says- the word and the
’ . students repeat it. The teacher has a Lo

e book, the stﬁdeﬁts do not,
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Practice Exercise #3 for Coding CONTENT %

[}

This exercise is assigned by the trainer on Tuesday afternobn.

The correct CONTENT codes arg in parenthesis at the end of each
sentence. - ,. .

»

Directions: For this practice exercise, write the codé numﬁir of
the dppropriate Content categoxy above the first word:
// of each sentence.  The category number should describe
the Conterit of each sentence. -~

+ Teacher: Today we're foing to begin a study of some of the passages

of the Bible in order to see how. its authors used symbols °

" and images‘in theéir stories. (6) (Writes the word

3 szggol on the board).. (5) All right then, a symbol is
“ something wh1ch stands for or repﬂﬁaents something else.Q
’ . (1) Now this "thiw? can be a word, a phrase, and object.
. ) '(l) Pete pointed out an obJect in the room which

o A}

symbolized somethlng else. (l) The flag yepresents

th%kU,S.A., freedom, etc.- (L In the Bible, we'll be
reading some prose and some-poetry which include words
used as symbols. (1) Once the symbols are understood,

it should be easier for §ou to comprehlrend what the authors
are saying -- the opinions that they‘are expressing., (1)
=

The first selection to read today 1s one that I'm sure

- -

most of you are famillar W1th - Psalm 23. (8) Since

you all have your,own Vefsions of the Bible, I can't give
ER ‘

you a page number, but the book of,Psalm can be found

abgut midway throlgh the 0ld Testamént. (8) And they're

. . - : . »
numbered in ordeg. (8) " (Give students time to find
; ) v

Psalm.) ’(4) flould everone now take a few minutes t&

»
~

‘ read the psalm to himself, then we'll have soméone read
' ’ = :

' (\ g5, .

-
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.
¢
s
e

Teachers

L

Teacher:

B

75—

[

¢

it aloud. (8) - (Pause to read.) (4)’ Who will vol-

R4

unteer to read the psalm aloudzgf(B) Jane? (8)

: j o
1 The Lord is dy shepherd; I shall not want. (2)
. . . o . S
2 He maketh me to lie down in .green pastures: - he

leadeth me .beside the still waters. g?) »
3 'He re-stor-eth my*soul: he leadeth me”iﬁfthe paths{~,'
i . s A‘

- » .

of righ=teops-ness for his name's sake. (2)

-

é -

4 fza, lhough I walk through the valley of the sha@oﬁaof

o

death, I will fear mo evil: for phou art with me;
, ) .- ;

thy rod and thy staff they comfort me. (2)
5 Thou°preparest a table béfore me'in the presence of

mine enemies: thou a-noin-test my head with oil;
o '\‘ ' ) - ', . »

i ‘my_ cup rumnneth over. = (2) ¥

P :

6 §ufely goodness and mercy shaliifollow me all the days

)

‘ qf%?y"lifg: and T will dwell in the house of

., thé Lord forever. (2)

¢
v
i

»

- . . - ) o
Finb%UJaqe."(g) A good reading. (9) t But a few of

R - v 4
those words gave a little trouble. (8) Let's go back
to-clear them up. (8) First, you'll notice the old
fashioned endings on some of the words. (3) Can you

+

pick those out? (3)

Pete? (3)
Yea.- (3) There's_makefhd leadeth, restoret?; leadeth

(again), ‘thou, thy, thy'(again);'thou (éga' parest,

and mine sounds funny where it is, thou (again), anointest
(whatever that means), runneth, and ... that's all. (2)
. ot &),

rd ) R
Good, Pete, I think you got them all. (9) . Now what

N - C . R




John:
Teagher:

Debbie: .

-

Debbie:

2]

Teacher:

Quakers. ”(89 ‘Some of them still do

"~ on before we go into the meaning of the poemﬁitself./ "

-76-

about the "eth" endings? (3) How do we end these same

words today? (3) John? (3) 0 . . /

’
s, like makes, runs, leads. (3)

- ,
-

And what about the "thous" and "thys"? (3) Debbie? (3)

The Quakers; say that. (1) - And I think the Pénnsylvania
s ’ ' ¢

Dutch. (1) They all talk like that. (1) One time we

, ° T '
got off the Pennsylvania Turnpike and went to eat in a

AR

8

piace where they had that kind of food .and you should have

/

4

seen how thé?'dresg;and everything. (1)
S~ 'y

o
<

i
I think ydu're talking abéﬁt the Amish, Debbie. (1) hg » %
Let's go back to what you said.at the begin;ing about the
s use theu and thyl |

(lé. But do you kﬁow what they mean? (1) |
Sure. (1) @ That's their way of saying ;yﬁu” and "your"

and stuff like that. (1)

Youkanq your. (1) That's right. v(9).‘But I'm not so

sure it's an unusual way/of saying things. (1) After = ..
L] . .
all, we’'re used fo the way the commaﬁ?ments say 'Honor, / .

¢ . y

‘thy father and thy mother." (1) It's just that we've

become a little less formal in the way we address people
nowadays. (1) The same thing goes for the "eth"
endimgs that we've changed to s's as John said before.

(3) Igfre were é few other words that I'd Iike to check
. ) 'S C N

v+

'
i/

0

a

(8) ;. Does anyohe know the meaning of restérk? 1),

Jeff? (1)




Jeff:
Jim:>

Amy :

Teacher:

&

Jane:

¢ '

Teacher:

&

" soul." (2)

o Well, sort of. (1)

-77- T

+ To put back again? like when you restore old furniture.

(1)
Yea, or a house or something.. (ia

They, do .that with paintings, too. (1) We learned that

in*Art class. (1) They scrape all the dirt off them ° .

[

and the colors get hright again. (1) .

v

OK. (9) Fine.. (9) Now let's look at the wotds

surrounding the word restore., (8) "He restoreth my

Do ygqu thihk_the poet is.talking.aboutJ

" taking something off your soul so that it will get bright

again? (1) Jane? (1)

I guess in a way, when you do some-

thing wrong, your soul shows it. (1) I guess if it was

somethlng you could see > I mean your soul - maybe it'd

’

get darker or something. (1) Then when you did some-

. ” . o .
thing good, it would sort of get clean again. (1)

Well, I m not SO sure fhat that's what the poet means

.

(10 or 1)

T

here, but at least ou've.got the meanin of
y g 8

restore. (9)

- [l

r¢ad verse number 3 again, please. (8)

e restoreth my soul: he leadeth me in the paths of

ghteousness for his name's sake.'" - (2)
That means good or zomething 'éause the Lord would be .
taking you qun the(rdad to good, not bad. (l)’

[

Pete? - (1)
»
What ‘about Justice, 1ike "he leadeth me in the paths of -

- . ‘
8 A V *
‘ s
.

L

’ b .
/ L N -
. 3
- . &
.. o . -

e

ﬂ«w<,4

Now what about righteousness7 (1). Amy,:

4
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justice"? (1) i , »
Teacher: Good, Pete. (9) Now one more word - anoints. (1) -
' , Does anyone know what anoints means? (1) Chip? (1) ’

5

- Why don't you read the sentence with the word in it?

- : (8) - ' o

Chip: "Ihou anointest my head with oil." (2) It must mean

to put on or something -.that sounds icky! (1)

4 a

\ ) ! ‘/ ) ’ ad
.« Teacher: To us it might, I guess. (1) But that was a Hebrew

'

v . v
A -

custom that showed when a person was favored or someone
ro ‘» .

. ' \gﬁecielf (1) .wWe'll get into that a little more later. .

(8) What about someone figdring out_a word to substitutd

. for anoints in the sentence? (1)" -Carol? (1)
. ] RS S .

Carédl: Covers? (1)
~ Teqdher} Speaking of icky! (11 or-1) I doubt that he was refer-
ring to that much oil, Carol. (1).

<§Debbié: How do you know? b(l). Maybe}they-hadbétrange‘customs, : .
. ke L
o o ‘Qavidiiﬂ ﬁhetvghout marke? (1) He "marks my head (2) withaa : ‘ .

g: = '1.; ,h;l" 'pa&se»yeu said it had somethiqg to do éithvmarking- ~
. ‘;" N ) - ‘géméqu§ speciel. (1) o L o - ,.4 5

. + \ . . = ‘ ~ .
4 : , ) . B v . o IRV

» . @F. . Teacher: ‘‘Good, Dave. (9) Let s get back to/the symbols befng E

,é§~ . e ' uséd- (S)v. Pete said that a, qymbol is something which

,\ . AN -
-, -

S ” £ stands for something else. (l) . The poet heré& is David - o i

: .~ N ~
A . 5 + 1 . N

. o . ) the same;person who as a.boy killed G911ath. ﬁl) / - T

“Joe:, “ Xou‘meaﬁvthélkid.yith the slidgshot?j (1) That was.a - L
" I .t - Al ’ N Y 5 - .

.o . . ' ot : w A .o
o R cgol story., (1) He hit thaf guy right ~in the head - %

Ky . N P N 4 .
N " o . . ~ LI = 2 ‘ . ’ s
. .
a . h . - . B ¢ @
. , L




-

Teacher:

-

. that's goof&.

Debbie: .

Teacher:

Chip:

/
‘Teacher:

Rich:

3

- Teacher: -

[

gra21ng (1) : &j . . ,; , / .

- N "
And "leading me“ CZ) because that's what 4 shepherd does
L . L .[ . P . . . . N

& 6 ° -. / £ . % haiad
S R o ‘ ¥

N

-79-" ", ‘

Y )

(1)

@

k] -~ - -
splat}. " Really knocked him out. (1)

He_couldn't*

have grown up to be a poet - after bein' such a. hero -

L p ;

8 “
We&l;‘ﬁe did. (1) ﬁayhe sometime you'd.like to read

some ‘of the other parts ef the story of David to see how

(8 or-1) He was qu1te a hero, but he was

i

he'gnew'up.

!

dlso a poet.- Anyway, to get back to the psalm, (8)
can anyone figure out what symbol David is using for God?

.
- hY

SN o

«

(1) Debbie?

- P - ~

W Sl RS

¢ oY

The Lord?

-

No, .(10) that's just another word for the same person.

Chip? (1) A
(1)

"ig);i

(1)
A shepherd?-

Right. See if you can pick out other words that

Ce Y e

’COnEinue the/image-of thé she herd and the countryside -’

v v
Rich? (1)

.-

(éj: -

-

.e
"Green pastures

. alley:.:and rod and staff"

aren't those things shaped like a question mark that the .

d;epherd 1n p1ctures always are carrying? (1)

" 4

You're r1ght Rich (9) - Anyone else have other sugges=
tions?’ (8 or 1) John? (8 or 1)
[ . ; - . : i ’
”What about still waters - that's country. (1) Besides

you always have to have water near where your sheep are

w




Teacher:

Jeff: '

-

Teacher:

"}:l - .

Jane;
Rich:

Debbie:

Pete: m

“ o'

l Debbie:

Teacher:

Then what éBhyounguppose David is saying about his Lord?

-80- o

L]

with his sheep...and paths because that's where he =~ [ .

)

leads them. (1)

-

Fine. (9) Now read through the poem again and find the -

rélationship between the shepherd and Wis sheep. _ (8) “

-
. .

Jeff? (8) - . 0\

/ X [T

I guess it would be the same as betwg%n any shepherd and

his sheep. (1) They depend on their shepherd for food
| . .
and~wq§er. @) H% leads them around. (1)

’ b 1

L

o
“

(1) - Jane? (%)

b

: - / : ' .
That the Lord is like his shepherd. (1) That makes him
the sheep, and the Lord leads him around. (1)

Yeh, and that he depends on the Lord for his food and

@

everything. »(l)ﬂ

]

‘But that's not trué. (1) The Lord‘dqesn't give everybody
foodflike we do. (l)
Yeh,fﬁut, like who prOvides the jo%s and who‘gi§es you the

B

their food. (1) They work to gét money, then buy the '
brains to learn a job o you' can get the job? (1)
|

Well... (1) . -. S . . 1

I think we're getting ‘into personal beliefs here. . 8) .

It'11 be hard not to during our disCussions.'ff§3 'Bqt oo

-

to geg/back’to the poet himself, (8) why do you.tﬁink

-

David chose to“§se the symbol_of a shepherd?™ (1)

. AL : \ i :
"Cayse he thought sheep were cool - right? (1)
. A}

AT Y .
P

#
* .

Ligav :
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R i

_Teachér: If a cartoonist were going to represent the U.S., why

. would'he'be.likely to use the national symbol of the

-~

éagle? (l)‘

N John: 'Cause everybody knows that. (1)

Teacher: 0K, A (9) so? . (1) .
Roseanne: Oh, ‘I get it. (1)

Pete:  You always do. (11)-

o

Teacher: How do you. mean, Roseanne? (1)

< Y

Roseanne:.Weli{ everybody here knows the eagle. (1) So everybody

. then must have known a lot about sheep. (1) I guess there
. . T i . I

were a whole lot of farmers or something. (1)

Téacher: Right - this is basically true.  (9) A poet will‘generally

° use symhols that his audience of readeré will be familiar

L with., (1) To éum up tbeﬁ,_(S) ‘we have here one of the

. ‘ /’—“"’;;;2 famous poems in the Bible. (1) / It's a poem in which

‘the main symbol being used is the sﬂepherd. (1)" It's a-’

" poem in which the mood of comfort and peace [is brohght'ouq

T :
through David’s chgice of certain words and phrases. (1)

It's easy to see why so many people "in the valley of the

‘shadow of death" - those people whb are sick or dying

or those who have just lost someone close to them find this
- Psalm very important in their lives. (L) Some ofdyou

may remembér seeing Goverhor‘George Wallace reciting the

Psalm at_a Special Mass said for him shortly after his

e

serious injury. (1) Would someone read the poem once

PP oo . )

RS 92 /




T Jime
Teacher:
Jiﬁ: ®
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. . P
more aloud now that we've studied its meanings more

»

closely and can app?eciéte 1tvmqre fully? (8) Jane
read the, first time - let's ha&e someone else - Jim?
(8)

Do you want me to read the old fashioned’§ersion-6r the

modern one we figured out? (8)
Tryﬁthe old onekégain, Jim.- (8) I think it'1l come much
easier now' (8) and it's really considered.a classic.

- .

. . B

-

OK - here goes! " (8)
The-Lord is my shepherd; I shall not want. (2)
He maketh me to lie down in green pastures: he leadeth me

beside the stillowatefs. (2)

He restoreth my soul: he leadeth me in the paths of

righteousness for his name's saké} (2)

Yea, though T walk through the valley of the shadow of

»

death, I will fear no evil: fbr thou ért with
me; thy'rod and thy sfaff they comfért me. (2)
Thou prepé;est axtabie béfére me in the presence of mine
enemies; thou anointest my head with oil; my cup
runneth over. (2)
Surely goodness and mercyfshalb follow me all the dayéqu

my life: and I will dwell in the hduse of the

o -

Lord forever. .(2) ) N &

93 - (
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Practice Exercise #4 for CONTENT
This exercise is done on Tuesday afternoon (COVTENT only) and
' Wednesday afternoon (MUDE -CONTENT) . :

The exercise is on audio-tape and is accompanied with slides

and buzzes. A '*' appears in the text to corr%;pond with the

buzz oa the tape. ) - .

Instructions for the observers are on the audlo -tape.

The audio-tape runs for 9 minutes. P y

\ :
ITEM NO. ' TEXT - - | CODE [ SLIDE [ DESCRIPTION OF
' : t NO .« SLIDE

During directionss "The first 81 | Teacher aléne

voice you hear will be that of at desk

the teacher." . g . /

& ,, % ’ / - ‘ L
(advance slide) : ”E° 129 | T at board,
. . i . . ,
| talking ‘to S's--

no books

i

Teacher: Today we're going to

read about the smqll!
country of Holland.
Although Holland is
a tiny country, long
ago it‘was a very
‘powerful country.
BFfpre we begin to i
y . read, let's locate -}

'Holland on the map. . - /

W

. Does anyone know (

\

v

ERIC .. 94 o

. o

-~




s ‘ :
-84~ . -
y = t
L it . @ .
ITEM NO. TEXT . |CODE SLIDE‘ DESCRIPTION OF
., & ro. SLIDE
- on what, continent e
X Q \ -
1. * it lies? T-talk
N N 6 i ::., .
Pam: Yes, it is in -Europe. . j '
’ Q. . '
. J F o ~ L
(advance slide) : 124 | T .with book; :S's
1 ‘ § * fraising hands— "
s ) no ‘books
Teacher: ;Veryﬁgood. Does it _—
ﬂ . ‘: "" ﬁ;‘n ‘
lie alonglﬁhe'goastﬂz g
line or is it inland?.| .y R e
. ° By inland I mean that A
~ it is got near a ‘ -
o \ oo . :'&_’ |
¢large body of water v oo
I . ’ N L 4 / '«\‘ ‘vn " 1
such as an ocean. R - i
' N . S
Nina: I think it is along . ‘ 7W§
" S-talk] - N E
2. a coastline * 6 .-
Teacher:- Yes, it is. Pam, .
come show us where “ ‘
s . Holland is on the .
° map.
Pam: Here it is. RS o -
- : 5 Y R
2 - .
(advance slide) ’ 129 |71 talking,to»s's
. ] 3 . )
3 g
R at board--no bocks
” (O] .

ik
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TsLIDE

NO.

DESCRIPTION OF

Teacher:

»

,(adxﬁgce

"

I

&ty

'

. Look at the word

i . :
of what power

o

Yes, that's:righf.*

One of the large

bodies of watér which

I

v

ﬁeople lived in

Holland is the North

[ .

Sea * ., Because.
they lived along the

sea they became .

sailors and fisher-

. “ Al '
men. They also
4 .
became a great.sea
- X .
N

power. Th€§3even
ruled other\lan?s.

slide)~

ey

power on’ the board.

From what I}‘a\re told
S A

you, can ydu tell me

~
a

or*-zive me an idea

means *?

»

affected the:way the

%

v

SLIDE

o

4

T points to
pbfase)on

board

N \.

P




CODE

SLIDE

HO.

DESCRIPTION OF
SLIDE

- Mike: 1If ‘they ruled other

- people it might mean

- they had a lot of*

money. - b

-

(advance slide)

r

Joyce: It mighf mean they

were very strong.

- 3

Pam: I think it means

,;\\ they could tell

' \\\\\ everybody what

. to *° do,

Teache‘\ Good+ 1I'd 1like you
. N
. to look at-the word

v I havé'jyst written

. ' on the board. °

(advanqeaslidex
\ € '

b \\
N

It is de up of two

tiny words you al-

. i \ A )
» . ready know} however,

- \ (

AN

‘ it {s not a\&smpound

S~talk
1- .

129

92

. e

" T talking to S's

L

b

with books:

at board--no books

DT({nd 9"S"s"‘ s




. “ ‘-1 b
: -875 -
) - R l f
. : o
ITEM NO. TEXT, - | [copE [SLIDE DE_SCRIP;?ON OF

" { | no. 'SLIDE .

- “ ]

‘word.

me the two little

A words?
Mike: car and go *
TeachQF: Put thése two words
éogether and tell me
. the Word.
Mike: Cargo.
Teacher:

If a ship is carrying

cargo, what does it
have? '

(advance slide)

, -
’ .
. Pam: It might be.carrying ¢
. P I ’
somexhing people can
oo,
use. £ .
e T-talk
Teacher: Yes, very good * - , 9

+

You're gefting the

¢ v *

right idea. ' Can yoﬁ'

give me, an example?

George: It might be something
to eat or it dﬁght
-t . '
) ! 7 be t%ols. - :
I
x
. /

Can yod teli

e e

S-talk
2 1

g8




SLIDE|! DESCRIPTION OF
“ NO. SLIDE
Q .
. (advance slide) 1123 | T writes
\ ‘ ' ' .
. colony’ and
phonetic sp.
. . P : » .
r . , on board *
Teacher: . It could be. It ,
might ‘be something '
which a country .
does not have and is ) s
. » B . . »
Ny buying from another : ,
b . K hd [
_ country. ‘ |
8. “|ra x . No- .
. use  ltalk .2
Look at the new word . 5 . .
- : N - : /\
on the board. How
many syllables are o '
. [ in it? . A . ’
Mikila: Three. . . " '
(advance slide)) 123° T writes colonz and
g . + R
' ,; phonetic sp.
K ) }
* N . g o~ on goard
Teacher: Try to pronounce the ‘s
word, putting the ‘
.' . l “a
- . stress or accent X
- . c Au R -




CODE

SLIDE]
-HO.

DESCRIPTION OF

. 10.

IS4

Mike:

(advance slide) .

Teatcher: Good work. - Now, can '

<

.Joyce: " I think it's a little] -

. )mostl;\byutrading.

’ »
on the first

The o in

syllable:
. , T-talk
* the first syllable 2

-sounds like ah. R

¢ AY

colonz

-

i

.

" you define the word? |<

0

town or city to yhich
£, - .
people come from e

another continent

.. - S-talk

- % or country. They 1

come Fo make a living,

\
The pe&ple who come
, are called 1mmigrants,

They are ruled by

' another country.

' &’ ’ ' @ (advance slide) . ‘ .

v Teachéq: Excellent.

I would .

92

92

SLIDE

s

T and 9 S's with

:books '

‘
T and 9 8's with
18 \ ’

books
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TEXT- C &

N

CODE

DESCRIPTION OF . °

SLIDE ° s

11.

12.

Mary:

Teacher:

s

'Mary:

Teacher:
&

* Nina:

Téacher:

.(Q

_ofnboats. What kipds

"* modern or old-

» (advance slide

Vpirate ships.

like you to open your
book to page 158% |
The only thing;gﬁ

page 158 is a picture

of ships do you see

% 7 Are tﬁéy

.fashioned? o

0%£—fashioned.
{

thﬁ type-of ship do

they look like? . 4

. \

¥

They look like

) .
Why de you think

that? I
Because of/the sails

and the way the

N ‘

ships '* are built.

/ B -

It's not a pirate

g

S—-talk]

101

T with book; S's
raising hands-#

no books




»

TEXT -

SLIDE
NO.

"DESCRIPTION OF
SLIDE

13.

George:

Teacher:

I ‘

I

. Pam:

" | Teacher:

Pam+

Teachg;:

v

.'ship, but at the time

it ﬁas used ‘it had

- something that a .

pirate §hip also had.

The flag? "

(advance 8lide) SN

'

Yes, but what elsge?

You can't_see it 1in

the picture becauge

it e in a storage

place on the ship. *

The food and....

L}
Y

N

-l

A word we discusséd

before.” ﬁ

Food and carggi
Right! These\ships

were &buil

Dutch in order to

carry cargo especial-

-

ly.

02

1T-talk

92

(>[

T and 9 S's with

books .
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R ' ITEM NO. TEXT ¢ CODE |SLIDE| DESCRIPTION OF -
¢ ‘e . : “ NO. SLIDE .
‘[,., ’ <, - L ‘e
1 . )
. (advance slide) 93 |/ T points to
g - Yo ’ s S , 1 phrase on’ -
t . A R r » _ ' «
. Y , Now I'm going to write| = - - -board
< / /.1 g - o ) . | ‘ T4
L. : _ .- another word on thef- - , ‘ .
< ‘board. I've just o
written’ America ‘. ]
4 , . T-tal N
14. , on thé board * ., '’ 2 .
) *  You tell me what place] ’
/ « ,
) / © - ‘it reminds you of. i
Anne: The United Statles.
Teachet: Alright. If I add 's' -
g - 3 to the word what will | °
";{"';. @/ . - . - ' . ]
: ~ . it make you think of?
(advarce slide) . 69 T and-10 S's with
~ . - ] . l" N [}
e N : i -| books
Nina: Two Americas. ' . ‘ ) A
Teacher: Wha¥X_ two Americas are'| \ ' ) © N
\ there? ' ' S 6\
) ) N ' Joyce: The-two contihents
T / , . S-talk | .|
15. ) *  of North and ’ 1 '
1 ’ \ ° -
SN T T South America _
s ’ Teacher: Vﬁry' good. We shall -
"see how the Dutch s ) -
~ N g
- ) .

e




4 ) v
. i \ PR
PR 3 _93_ \
¥ N
/ .
. . . .
. ¥ . o \
ITEM NO.| . - TEXT CODE [SLIDE{ DESCRIPTION- OF
° NO. SLIDE
,;sed'these ships both S :
ip North and South .
America, in Africa, and N
-— . )
in the West Indies and
" East Indies. 1I've just : %
e written New Amsterdam
, 7+ on the board. Amster— A
dam is a vefy>important
' 4
’ + ¢ city in Hollahd. Co
2 - ! ¥ N
(advance slide) : 92 :S%lﬂ 9 S's with
. books

16.

. o 5

| It is the capital and
largest, city. Although
vth&s city doe§'not.lieQ

” glong an oéean.it is a
%reat port. * It lies °

yalong\a river and l .

el

canals have been built

which connect_ the river

- with the North Sea. The
ships * ' weé shall'read
about brought prodictsi

3 Q
' from many strange lands

to this city. Look at

-

L 3

404

T;talk
1 or 6




<

CODE

SLIDE

NO.

DESCRIPTION OF

17.

o| (advance slide)

Tom:

Teacher:

the board agafn.

-

Have I simply written -
Amsterdam, or have .

I added'something to
2 !

_ s
You put the word new

in front of it.
. . ) T-tal
You are right * 9 -

Tire reason ‘I have

¢

written New ;'.~_| s

ong ago and began

A ,
a colony there.

" They“traded with

this colony and call-

/s ed it New Amsterdam.

129

*

92

SLIDE

T at board, » o
talking to S's--

no.books . 4

T afid 9 S™s with

boo%g




7 T 7

DESCRIPTION OF

ITEM NO. * |CODE |{SLIDFE
- L NO. SLIDE
~Pam: Where was the ’ ]
‘ , : S*taly s e
18.  colony * 7 .~ 1 '

19.

. Sy .
Teacher: It was in the statg\

of New York.

~(advance slide) -

. -
L V— . 9
-

read the story on "«

Lt ‘twowfhingaf 1) Find
out how the Dutch be-
, came a great power

.

i
- MU

. B long ago **,

and é) Find out how
the ships in the
pi;tq;e helped them
. ' to become strong.

Are there any

questions?

(advance slide)

¥ would like?you £~

J page 159 and find out|

69

68

T and 10 S's
- with boaks
Y
( \Y] i

S<s reading

silently ffom

. books

-
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SLIDE
NO.

DESCRIPTION OF

\;

21.

w L. &
n .
Anne: What's this word? -
/

" I've never seen it
. 4
before. 1

NN

7/
It's starboard. It

@

Igacher:

means the right side

’ of the boat.

3
L

(advance slide)

»

Now -that ;Qu have
finished reading i
wvould like you to-
write a senteﬁcé
for each.of the vocab
ulary words I@sted at
, the ehd of the étory.
The dentences don't
have, to be long * ..
. ‘ jﬁst make sure you) .

N

use. each word in one

s

.- sentence’,

Ao

Nd

~3

-

" . SLIDE

s

T-and 10 S's f

‘ with ‘books




=

’ ) P ‘ - ﬁ/ © ¢
» ‘ ’ \
-» i " \ * '] +
- ? e T <, oo .
. -k L \ PN ) b . N
» -
: » \ _97_ . \ :é os .
L] . ' kf\ ! -~
. P 4 ~ = < - - + \
. - s ’ . B
ITEM NO.[ < TEXT . . [cODE [SLIDE] DESCRIPTION OF .
S \ . . . : NO. ~SLIDE
‘ _ ) w - ' , S
. ) (advance slide) - S . [116 | T points into
) 3 : ) . ¢ . . R ' . . .
. . : . . . ) 1 S's booke
. Can I help you; Nina?
W . . : - .
LY , . 4 S ;
. , Nina: I’don'tiknow this * 3 )
: . Lot ’ , & c - -
a . « .. WOrd- * ’ ’ 'l v
- LY ) « »
. . , | Teacher: Well, let's find -
N Where it was used in - ! ) )
@ . ) . -t ? !
- 4 o the story. Here it - ol e
, < N .1s. ' Can you read the| . -\
. - o |T-talk] Lo
22, ) sentegce * 7 y 8 ¢ ’
. S ‘ LS 1 . \ A
\ Nina: "The Dutch sailors o % . -‘
’ - e K - J
. . - were able to navigate - &
¢ . ,? r . ! L. ' 1. . ‘(‘f -
S ‘ , their ships by . . o .
' . ¥ ’ . . ) ] - ’ » .
' . . ‘watching the position]| ., ‘oo K
. _
' - N \ - v . o \ e .
. of the stars." . .
73 '.«; T Teagi'ler: Tcan you tell from
- ¥ ' N this sentence what ‘ . .
> v . \ ! *
N . navigate means?
] " 4 Nina: Sailing? ! :
: . ' . 4 . - \ .
(advance slide) . - ,51 { points: into"
N : 1 S's book
~ L ™ . - . ¢ ‘ ’
' Teacher:. “That's close. Why do N I
) L , P ’. . : . 'Y
i ad . you think thew look _ ‘
¢ . = )
. i @D . ) 108 ' ' .




“DESCRIPTION OF
SLIDE

"« ' at the stars to-

. figure out their

IS

positioﬁ’ *. 2

.-
o

Nina: To see if .they're

3

. on_coﬁr;e.- Oh, I,

_ know...it means to °'
' "sfeér ‘the %hip iﬁ,fhé
Pl _; \ffghq ?i;ecbi:;.

(advancg élide)j‘

-4

-
n
&
o

Teacher: Very good. Now can

y0u write§a sentence
- gsing ﬁéyig&té?
" Nina: The boy navigated the
| ships@ through, * the
rock§.
‘Teacher: Good.,  °
(advénce sridé)
~. %
Miée; Are we going to

' recess soon?

409

. N

4

-

‘T & S smile

at eqch other

¢

T at desk.
pbintingﬁto

38's




- DESCRIPTION OF

N

SLIDE

hY

,.‘

Teacher:

I~
Teacher:
- :

In abgut 15 minutes.

e
* Have you children
(.

“finished your

sentences? .,

Yes. Can we.play  °

baseball ahis after-

noé; with the other

class?

(ad¥ance slide)
: K -

That might be

<

_ arranged. You .

children had Egttér

go back to your

-

desks éﬁd'be quiet.

. ' ’
The rest of the class|

is still working. I

know you're excited

* .about'recess but
if you're not quiet
until it is time,

I'11 shorten it.

7

«

T at desk pointdng

tg 3 S's




\
\

. Ve

£ .
SLIDE] DESCRIPTION OF
NO. SLIDE: . N,

ERI!

Aruitoxt provided by Eic:

¢ Alright, puT yoDr N
- 7\
books -away and“let's

line up for recess.

} o ¢




) ¢ . N~ . ' .
x @ - ’ ? ; . - M f
L / . l. lOl‘ : . ' oo
= d .
Practice Exercise #2 for MODE-CONTENT ..
o . . - . .
This exercise- is .done on Wednesday afternoon. ’ > ! -
’ The exercise is on audio-tape and is read item by item. ‘, ’
) ¢ Enstruétions for the observers are On“the audio-tape. _ v
. - <, . " { - .
’. The audio-tape runs 15 minutes. . R
‘ : 3 - 2 : :
2 ITEM |& TEXT | . CODE . |SLIDE |[DESCRIPTION OF
. - NQ. , . . >~ INO. .| ‘SLIDE
13 . ‘ (\ hadiN * . . . - .. r
1. An aide says to a group of Other 61 |Aide in
- seven students, *Can you think JAdult front of wroom,
’ of agother word that means. a’ talk,1 1 S raises hand.
- violent windStorm; like the N .
. word tdrnado that is written :
, - on, the blackboardq?" as the \\V///ff v
teacher watches. .
, o | R
| 2., The teacher points to the T-talk 49. T points to
letters gr on the board and , ]2 board,vaide ngk;
. says to a groip of 3 students, < to contfolled
"This sounds like grrrrr." ' reader.
3.7 A machine and a student are |S-talk | P31l S with tape-
pronouncipg words at the same |7 recorder--no
time, whige the teacher _is’ books.
™ watching. !
v - . : )
4. ~The teacher says .to hér class |T-talk| 72 T in,front of
l of 10 students, "You all did 9 {roofi, books open
. very well on your spelling . ’ {
tests yesterday.'" v
. : ’ @ - .
5. While the teacher is writing ° ‘|T-talk | 21 |T writes
. pronunciation marks on some 1o - on board, ’
words on the board she ssays,
"I want it quiet in this room, "
N & to fifteen students 1in the
class. v !




- o,

ESCRIPTIGN OF
SLIDE

After the teacher has asked the
‘class how to spell beagle, . AV|
four children raise their

"hands. ¢

»

The teacher.- énd‘four students *
watch a fllm about Great
Britain. a

'One student is sitting in the -
front of the.room watching a
+ filmstrip spell words, while
the teacher is“watching her. A
The rest of the. class 'is doing
workbook exercises.’ w

While the. .students are talking |No-
softly to each other, ‘and 4
drlnklng.mllk,.the teacher is
counting mllk money . ¢

2
An aide is pronOunc1ng‘a word
for one gtudent while the
teacher watches.
While a class of 8 students is
writing stories, a student
goes up to the teacher's desY{n
and asks per how to punctuate
sentences; she looks at her
paper and makes tHe correct
marks.

The, teacher and a student
‘are in the front of the‘room
reciting 'multiplication -
tables Eogether.
The aide is reading a story )
a¥oud to as¢lass of 7 students
while the teacher watches. The
students do not have books.

. . ‘

1L girl with |
‘teaching machine-

- at desk, 4 S's.

raise hands.
" g

\

I next to machine,

5's look at scteen

19
T alone at desk

" /-

o

|
Aide -at 1-S's

desk, T watches,

&

S next to T's
desk.

T'and S in froﬁt

" lof room, no books

-

Aide in front of-
S's, all have boobs
open .




o

-ITEM < - TEXT CODE SLIDE~ DESCRIPTION OF
" *NO. — ) ) ’ NO. SLIDE »
‘14. -|. The aide asks the teacher how. T-talk | 105 T. and aide.stand‘
to spell a word and the teaches 8 (see ) on side’'of room.
. replies, while the 10 students |rule § c ) -
- : in the, class are draw1ng page 31
_A” pictdres. . 'in this )
il ‘ _ ‘ report). FEE
15, thz)r the teacher has asked-for [s- 4 |T looks'at 1 s
definition of cow,.one , talk 1 '
’ student in a group of four ‘
- answers,, "That s an animal that , |
. \ goes oink, oink; and you get 4 Y )
. bacon from "t . " ' ’
& [4
m16. The teacher calls one 'student T- + 32 T at desk, 1 S next
up .to her desk and says, "The ' *|talk 9 to het. i
[ . stoty that ,you wrote yesterday - “ ‘ I
was 'really good." . The other o ' * L
- students are. playing word - : : .«
o \games g
17. The teacher and 4 students are |Mach 7 13 T-and 4 S's look ) BN
o listening to a record which (see at’ téperecordenﬂ
- , .is reading a story about dogs |rule 9 v :
. and they are passing around page 34i -
' photographs of dogs. in this \ .o ®
B ; report) . . }
18. The teacher watches a class of S- 6. T looks at 1 S,
. : three students ‘who have just talk 1 bgoks ‘open. L
read a poem abouf horses and (see .
_one stqﬁent says, "I got bitten {rule
by a horse once."'" |page 31
‘ ™ in this
N report) [ i
19. The teacher listenz to a Mach 8 66 T alone with
L recordlhg of the alphabet (see tape recorder.
while the seven students in rule 5
{’ ‘ 0. the class play word games. ' page 31 .
N ' ‘ o ) ° in this . b U
) report) - .
. . , ' /
ﬁ ’ , .
\ ! o
114 ’




-~

IDESCRIPTION OF

24,

25.

26.

and the teacher who is watching
says, '"The group in the corner
is gettlng too noisy."

‘ Five students and the teacher

watch a cartoon. N

. 1

An aide says to the teacher,

"What time is the assembly this
afternoon?" The 5 students Yin
the class are writing stories.

One student regds silently from
a controﬂled reader in the back
of the rdom while the teacher
watches.‘ The 5 other students
in the class do workbook
exerc1se§

-

Mach, 7
or 11

Other
Adult ~

! )
Mach. 4

talk 11

18

42

It o

— i
ITEM TEXT CODE SLIDE*
QO. I 1 i . NO. SLIPE
. . AY
. § .
20.- While 5 students are drawing Other 112 T and principal
Co pictures], the principal and IAdult stand at side
teacher Liscuss the next day's |[talk or of room -
) assemblyL : T-talk ’
' - i 11
"21: The teacher is waiting for an 'po—talk 73 T points to .
answer to the question shg has |3 7 | board, S's '
directed to the class of 8 . have books
students about where the verb open, .
~of a sentence should go on the ( a
diagram line she has just !
.drawns - o 8 . . -
. e22. Three students and an aide Other 129 Aide at )
' recite a Mother Goose poem to- |Adult fronq of room,
gether from memory, while " Jtalk 7 S's no books.
the teacher watches them. The. ' .
students have never read the ' . "
poem. . ' . . .\\\ R
i = o s 4 f
23. -There are 2 groups of 4 T-talk 33. [T atiﬂeék and’
: students each making murals 10 ¢

snapping fingers. '’

T next to film-
strip machine,
S's watch.

T and aide sit

* lat side of room.

By

Eo
1 S looks into a
teaching machiné.

A

v




-105- ﬁ;}’ )
. . . y ! o
ITEM TEXT CODE SLIDE [DESCRIPTION OF
NO. NO. .| SLIDE
27. The aide says to 3 students, ,Other 51 “[The aide poinE"s‘
"Which letter comes first in Adult- to boa;@ﬁ', S's
the alphabet, Q or §7?" while talk " watch, and T
. the teacher watches’ 5 |stands ‘'next to
) a machine.
t “ ‘
¢ 1
! —~
| , » Ca
N . »
. ' J l
2 . »
/ ' o * » A .)
| |-
\ 14 '
o‘ , z
. N
1 4 R . °
) f
4 B IS
- . A
T . ‘Q‘
' y ’ —/,r‘
N\ © {
: . E
7 © i
' .0 v ™

.

»
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. - . .
Practice Exercise #3 for MODE-CONTENT

. - “ -
This exercise is'dg?e on Wednesday afternoan. -

« -

» The exercisé is on audio—tape and is accompan;ed with slides ’ S

and ‘buzzes. A '*' appears in the text to correspond with

the buzz oh thé tape , : . P
. 8 N ' !
- Instructlons-forithe observers are on the audio-tape. \ -
", The audio-tape runs for 10 minutes.
‘. ’ - ) . ‘ vt L4 -
. ‘ \' © A ~ , £ ‘ ‘ o /.‘ i -
. 4 t : .
- ITEM NO, - UEXT - . CODE [SLIDE| DESCRIPTION OF
: SR YV} Iwo.|  stipg
.« |During directions: : #, . "1%
¥ o ' . ‘ . Lar 2
o (advance 'slide) / ] : 30 T alone ) 51tt1ng
1y . . : i "}‘;-" KL .
. | » % at desk
) . SR ' . ‘;-f . M
g ”The,fifSt voice you hear‘wﬁﬁl
4 ¥ g ' -
’ ~ L
be that of ‘the teacher, Mrs N P
White _ ’ ) o ) .
. . ' ’
’ Mrs. White: Good-morning, I L : ’
‘am Mrs. White. ' ° ' \
- (advance slide) k .| 81 Aide alone sitting
4.7 . . . . .
‘at desk

N~

-

"The next vodce you hear will
) Sefw

. be that of the aide, Mrs.
Spencer" g
Mrs, Spencer: Good morning,

"

JJ am Mrs. Spencer.

R "The pratctice exercise will
N { Il

now begin."

117 ST C
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TEXT

«

CODE _

SLIDE
NO.

"DESCRIPTION OF

. |(advance slidq)

W\‘(w ’ we'll be doing some

Jrow

'3 -
.

Teacher: Today we're going to

do several things.
Some of us are going '

" to work on spelling;

. reading’ from the-

i
0

‘controlled reader,

-

and Mrs. Spencer is

going to.help sqme
SR

of you with contrac-~

'

1

tions.

‘Mrs. Spencer: J;od morning, .

3 boyéyand girls. 1Isn'g
5

‘ it a.nice day today?*

.

(a?vance«slide)
Teacher (to aide):
| Mrs. Spencer, why
don't you take G;oup

‘A with yod to the

! back of the room.

Adult-

11

118

Other

talk$,

| 104

105

SLIDE
T and aide in

front of, room

"] S's with books

<

Yooy

-+

T and aide alone




»

- - TEXT

~

CODE

DESCRIPTION OF
SLIDE.

SLIDE

(advance slide)

| Mrs. Spencer: Today‘ﬁe're

AN . * one know WhatWEfsi

“Remember to stress hoy
' N\ .
and why the apostrophe

be

is Psed. -

>

MrSy'Spencer: All right. What

should we do today?

Shall T start with

- Lesson 4 or have &
nJ ‘

yah done that ode al-

-4

, ready? =,

- 4 . s
Lesson 4 is fine. o
o .

_Group B, wi@lﬁydu go

Teacher:

- sit by thé controlled
reader and Group C,
‘take out your spell-

ing books. . .

-

going to work with
contractions. Turn
to Lesson 4 in your

workbooks. Does ény-

lesson;in,the book Towp

Other
Adult-

falk,s

HO. 9

46 Aide.and T
. {
with 4 S's --

open book




TN

" TEXT .

Lo <

NS ~

.contraction A *

-

No? (W
o ( r%tgﬁ doe

on. the boatd.) Ifm
LIRS - -
-writing a word which

is a contractign on
Fa)
g the board. Who knows
. wha; this word is?

Julie: Doesn't ’

~(advénce ﬁlide)
J x

3 . v

-

Mrs. Spencer: Good. Does any-

one know what two

»~

. words makevlli‘} doesn't?
“Niga: " Does and * and
. ’

Tom: No, dv and not '
George: What's that funny
» / ) .

‘mark in the word?

Mrs.- Spencer: Don'gzcall out ’

”

George. 1I'll call on}’
" k

. \ you if,ybu raise your
hand. None of you

children has given

.. 120

‘DESCRIPTION OF

‘Aide with §'s--

T watches from
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- ITEM NO. TEXT - |CODE _ |SLIRE| DESCRIETION OF
. i . - » . * T {"NO. . SLIDB
B —— e
, - the right answer yet. ' .
z ot P ! P
B - . . o P .
4 roo ‘ Does anyone have . c LN
« - . N . . - L2 . v
‘m , * . - . -
i o . another guess? . '
‘ i . ' R o )
LU ' %gdadvance slide) S 78 | Aide@oints- to
14 . ¢ . ..
‘ i : ' : ‘ ' phrase on
" R - )
v , , . = .
P ' - blackboard,; T
< 9 @ ' o et * .
W N v - '. (O
\\ . . L ' , & S's watch
\ . Ve ' - [ - . : - . . T .
v . h ' )
- - : LI
| . . ’ ~-‘;:’7.;‘~, . '
. . AJ
A ’ Does. and not are the - NE
I " - - - . \
~ \- -
two words inwdoesn't \
L3 - . ’ N
"5, *# . Now I've - Other P
. written does and not | Adult- T
* 8 qn the board. What .|talk3| .
N e letter is missing ~ | .
- . ) . - Y
7 5 from these two words? N
- > . e
- Nina? o
(advance slide) ' 109 Aide with S's—
8 A
. . .| T watches from ,
. desk e
< 7\\'\
-
g Nina: The o is not. ’
, < - N . | .
Mrs. Spencer: .« Is that right?
. ' ’ < 6
) ) * 9 3 o=
‘ ‘\ &
~ » | ’ a \
. . =
L X
ERI | i1 ., .
) o b
- €

.




ITEM NO. TEXT T CODE |[SLIDE] DESCRIPTION OF
C . . | NO. SLIDE
-, 2 L Y .
6. ['Pause * . No-. * i
’ talk 3
Students: Yes o -
3 " (advance slide) <} 45 Aide points
@ ) * . . ° .
A into an S's 'book
v . . ' -] =-T watches:
4 : ‘ . : //’\\ : I
Mrs.,Spencer:/%Véry good. N6w'_ ‘/ S |
'Y . ‘ 1
° .. getting back to you !
i '+ George...the funny )
' ' ‘ark is called an s
L. - . ' @
apostrophe. Let'sy™ :
' all say it together.: | DR
* 7. | Everyone says‘"apostrqphe"'* Other /
L3 = k ) . ‘\
Adult
R v -/
: talk - /
1 -
_ o /
or S- y <
‘ ) /
.talk,2 ;o
/
h] ¢ ‘Aﬁ .
Good. The apostrophe g ’ .
) >‘is in- the word to re- //' ’
. . /
place-missing \& /
: ‘ N 4 ' Q /’ \
letters. In this b ,
) case, whieh letter // ¢ '
. did Nina say was
- i 5
 missing? ' / " v
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ERIC

Aruitoxt provided by Eric:
]

. : < ‘ :
-’ ¢ ’ T d i v
-112- v ° .
. : N
[ ‘ by )
. 4 [ . : ‘
ITEM NO. TEXT CODE |SLIDF| DESCRIPTION OF
R - |ro. SLIDE. .
Julie: The o. ) ! -
> . . :fv:, . . '}&
(advance slide) o .- 61 | Aide in. fropt - .
_Q__’ - . | of’S's=+T watches
! ! .| from desk.
Mrs. Spencer: JLet's see if we. ’ .
can think of other . N Lo
) » words that wé -ise B . » .
e}'ze;ryday which are ~| - .
conftaét;ions N g ‘
: Suppose we wanted to B :
' .make was and not’a |
4 ¢ : ' M
8. . . contraction., * Other ,
, , ) Adult{ ’
» - .
‘ 1 talk,3 X
, " What would that be?
Mary: . wasn't . . .
Mrs. Spencer: Good. Who can N
v " think .of another -cond e " :
o - \ ‘ ~
. * traction? TI'll writé . \
them on the’ beard as > L -
o . . : . . ‘!m
’ you say them, - ' .
. 4 «1
- "\
. B
. ¢
4 ° ) . ] Y
o M o . L
x ) ‘ . e
L 123 - |7 f ‘
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-TEXT

SLIDE
HON.

DESCRIPTION OF
SLIDE

b

"+ '] Teacher:
I

10.

| ke didn't

- ©
" George:

@

(advance slide)

.
[y

Tom: don't

]

Mary :. won't

How ,about

-
*

wouldn't *? . .

”

(advance slide) N

-

While Mrs. Spencer is
‘working with Group A
i’d like Group B to
do some work in thein
spelligénbooks. I
(havg a tape
recording §f the
words in Q%sson'lZ
that we worked on

¢

the other day *. .

T-talk

43+

14

M

Two S's talk--

aide & T watch

-

T & S's look

at tape recorder

-~closed b&oks

;
.
nd



L

TEXT

’

SLIDF]
HO.

DESCRIPTION OF

I1.

Tom:
f A)

-

Julie:

Teacher:

Julie:

Teacher: After I start the

(advance slide)

’ Did you pﬁsh the

"forward" button? '

"'Oh, I pushed the

Oh, boy, a tapé

N - Q .
recorded! -

tape, listen for the
~word and‘tﬁen write

the cqrrécglspeliing

in your workbooks  on

page 5.

Are.you all ready?
Julie will start
the tape recotder,
,please? ,

It doesy't work * .

"record"...there, noy
it's OK.

125

S

S-tall

SLIDE

T & S's look

at tape recorder

—-—afn S pushes °

button

>

Q?-‘-




TEXT

SLIDE
No.

CODE

DESCRIPTION OF

12.

13.

Teachér:

A

Let's not talk now...
get ready for the

_first‘word.

i

e 4

(advaqée slide)
B¢ . . .

’

The tape recorder is

PR
' now on..

Machine: giraffe., "% "A :
girgéfe has a long

. neck.
(advance®slide)

"Machine: motor. ~The motor in
the car was not work-

»ing.
Pause *
(advance slide)
‘TeacheT: Group C. I'11l be with
you in a moment.

‘ - Please be quiet...;
Group: B is taking a
test. I think it

IR

would be nice if

Mach 5

25

No~

talk, 5

33

6';.

25

SLIDE

T and S's look N

at tape recorder

17T &S's lgok

at tape'reeorder

)

T sitting 4t desk,

énapping fingers °
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TEXT,

SLIDE
NO.

DESCRIPTION OF
SLIDE

14,

15,

Machine:

Julie:
George:

¥ e

Mary:

"about what other

(advagce slide);

Teacher: Ok, Group C, let's

Who knows what a

" ‘tornado is? *

o
you thought

) -

§§§dents are, doing
¥y .

ahd not talk loudly. *

@

yellow. I bought a
yellow balloon at - the

fair.

'

get ready to read.
Our story today is

an interesfing one.,.

it's about a tornado.

A big storm.

A funny cloud that.s
picks up‘houses.
There was~a‘tpfnado

in the Wizard of Oz

énd it cgrriéd a

“

,T%alk

I-talk
10

T & 4 S's Bt

Watchfcbntrolled‘ ;

reader IR




-

-

ITEM NO.

TEXT

SLIDE

DESCRIPTION OF
SLIDE

16.

‘TeadherE

Teacher:

Julie:

Teacher:

(advance slide)

(advance slide)

2

-

house; a girl, and a .

dog to a far away

land. : S I

.
. N “ : - -
It seems you have a
RN ) '

“good idea of what a

-
(%

porqado is. 1In this
étory the tornado ;q
cal;éd a:twister;
Why'do”;ou think it's
called that?

Because it twisfs and

turns. *

[}

Because the clouds
come twisting down
from the sky.
Good. Do we have a
lot of tornados here
in Maine? ., -

No.’ '

Where épe'ihere_é lot

of.fornados?.
,\ .4'

‘.

Stallk

128

e

NO.

10

T & 5 S's watch

A Y

controlled reader '

i 4

T & 4 §'s

watched controlled

1

1
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‘ " TEXT
P > o

| CODE

SLIDE

NO.

DESCRIPTION OF
SLIDE

e

- this gide of the room

, Tom:'

We'll find the answer
° .\ . ) 4 .

to that in the stoxy.

I'm going. to start

the readér now. *,

v

George, will you turn
down the lights on
Today's speed will be
a Lit;lé faster™ than
iyésterday's.

Machine starts

A Texas Twister

(advance slide) /)

Teacher: I think it's better
“if we read to our-
' selves, Tom.” Every—

body can try to keep

up with the speed.

Group B, are you

finishéd? Good, turn

back to page 2 in
ﬁ your workbooks and
correct y0urvwords.

’9

T-talk

Mach 4

. 129 .

10

T & 5 S's watch

“
controlled reader

9.

hd ’

S




. TEXT

SLIDE
MO,

DESCRIPTION OF
SLIDE

¥

19

»

Julie:

7

’

Teacher:

Teacher:

George:

X

(a&vance slide)

.

- When you're finished

do.page 6, using the

- words that you made

.

i

mistakes or.

I got them all ! .

right. *

Goad, Julie.* You tcan

, A
go to the library
shelf and pick cut a

o

book to read.

(advance slide)

u 5
OK, Group €. .Open
your books to page

203 * to_the stofy

that you've just read

on the copérolled

~

reader. ‘Where did

this_story take place?

rd

In Texas.

.

(advance slide)

S

I3

130

\

S-talk

T-talk| '
8 .

63

LB

B
b

T and §\ta1k‘in

front of room

|

o

N4

IT & 4 S's have

books open

T & 5 S's talk—-

%ave books- open
|/
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# N,
. ; e v -126- . : ,
- . Ty . )
. , L \ | - |
B ITEM NO. ) « TEXT . - |CODE |SLIDE 'pESCRIPTION OF
- 5 _ \ NO. . SLIDE
, ’ 3 . 0 N o
k Teacher:/aﬁhat was. the weather ¢ .
P \ . 3 1 ‘
like on the day that
- the twister came? ¢
Julie: It Was-QPt. '
° . : George: Tt was still and . . \
_ . . . ) _ : \
’ -7 - 5 quiet,
- s "’
| Mary: It hag’jusq rain£d=
. - T ! »
. : b : °
Anne: ~ No it hadn't. It . L
) 21. o hadn't * ralined in’|S-talkj
. . 1.
. ' : a long time,.
o +Mary: There were lots of
dark rainy clou§s . s : .
though. )
N ’ .Teacher: You're both rights -} ! _” ’ /
b It hadn't rained in ° .
r N
N
a .long time but the
.- sky was full of dark,
*  rainy clouds. - =
) (advance slide) ° . =1 6. |T looks at 1'S
. . in class--all
. . “? have kooks open
':‘ A‘ ) P
) : Was it windy? .
o__, ’ ‘ . ' _:‘ g‘ .
te Georgé: It was real still '
before the twister ' G
I‘_ g?i' '
8 131 -
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S o .

X%

Ve

ITEM NO.

TEXT'

‘CODE |SLIDE

1o.

DESCRIPTION OF
SLIDF

22,

23%

(advanée slide)

came but then it got

L)

saw * the twisterT

.

Teache;: Who saw thé~bwister?'
ﬁary; . A man and three
, ”&chiidren. They wént ’
'to'éhe ﬁqpse and7¥bld

- ¢

mother.” . .

Teacher: Then what happened?

Julie ihey went to'the

1. -

basement. : v

Teacher: ”ﬁiat word
5

\n the story that
]

diF they us#

means the same as *

base&gmt?

Look on page 204 and
see if you can find
it. Raise yodr.hand
when you ﬁave found
the word and can read
the sentence.

(advance slide)

. Julie?

8

really windy when they

S-talk
1

4

s B

T-talk

132

T & 4 S's.have

books  open

et

T looks at 1's
in class -- all

have books open

L

-
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ITEM NO.

TEXT

CODE

SLIDE
NO.

DESCRIPTION OF
SLIDE

24,

25.

-

\

Anne:

" {advance slide)

George: -

(advance slide)

L g
when tornadoes come?

I found it. T;e last,
sentence on the pagé..
(reads) "Joe‘said,

'It looks like we'd
* bettet go to the

cellar. We'll'be safe
9

there.”" .

Why dd people go to

basements and cellars
4

'

o
Anne?\

Because then they're

/

underground. The
tornado' can't hurt

them. if they're

underground.

The tornado doesn't

always touch the

grouﬁd.but,'f it doe#/a )
“dod _

.

2

S~talk]
2

v

No-

Talk 1

’

67

T at desk--
4 S's raise their

hands

T & 5 S's talk --

have books open

v

e

-
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TEXT .

SLIDE
O,

DESCRIPTION OF
SLIDE

26.

27,

w

Teacher:

»

\

(advance slide)

and revtew those

(édvance slide)

‘it can't reach down.

Very good. 1I'd like

you to answer the restj

of the qqutidns‘ *

which are on page 206, .

When you're finished
you may take out yoﬁr
crayons and draw a

i

piéture of a tornado
or any part of the

story that you like.

’ .
George and Mary,

let's go back to the

back of the room *

.
-

multiplicatipn

N

tables that we did
yesterday in class.

sMary, will you start

with the 2's?

134

‘{1 T-talk

T talkl
8

23

3

‘T’talks to 1S

v

in front of room

2 S's and T sit

in back of room:

-~ Nno bpoks

‘

[




’ & \ .
o ) ;
[ -
. R4 / .
. ) ~124- :
. . v a
o P y ' :
ITEM NO. ' TEXT B CODE #SLIDE| DESCRIPTION OF
‘ ' _ HO.. SLIDE
‘Mary: 2x1=2,2x2=4 ¥
_ : : 3
< b 2x3=6,2x4=8 o
. 28. 2 x5 x L 10, S-talp L
. 7" Ny
; 2,x 6 =12, 2°x 7 = 14 .
4 & s
2 x 8=16, 2 x 9-= 14
. * V .~ ’. ' . - " a
2 x 10 = 20! ‘ " ~
" ‘Teacher: Good, Mary. Ggorg'é, \ RN
. ' N can you do the®5's? R
(advance slideéd 231 2 ‘S'_s and T 'sit in
. George: 5 x 1= 35, 5'x 2 =10 back,.of rpqin—-—-no
. 5x3=15,5% 4 =2 books
29. * 5 x5 =25, S-talld . T
. ' 7 T
5x6 =30, 5x7-= T S
' 35, 5 x 8 = 40, \
5x9 =45,5x 10 =, D>
50. \ ’
_Teacher: Very good. “ i s
’ ﬂ i ‘s
: ' |
/ . . ’
l n
‘ .
{ s o [ !
O " ) - .

135

A
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»°  Practice Exercise #5.for MODE—CONTENT ’ S

N
!

"\.‘ * ... ) &
This exercise is dope on Tuesday afternbdn. ‘ ,
(CONTENT only) ard on Thursday afternoon- ¥ .,
(MODE-CONTENT) : ~ l v
The exercise is.dﬁ audio—tape. . ' ', o .

The instruttions for the observers should be
given by the trainer.
’ B

The correct CONTENT cOdes .are in parenthesis at-th'e end

- of each sentence, . . ‘ Y N
_\$ . « . "

The audio-tape runs 12 mimites. ‘
: \ : .
wr

. N

Teacher:" Our story today is ab?ut a secret. (6) What is a

-

secret? (6) Amne? (6)

Anne: It's something you tell just your"ffiend and she's not

suppbsgd to téll. (6)

 Mike: - She'1l probably tell, though. (6) A secret is some-

thing you know and don't #11 anyone. (6)

-« : kY

.Lisa:’ ) But Mrs. White, you can  tell someone~5vseéret. (6)

Teacher: That's the problem with a secret - how many people éaq

know something and have it remain a secret? (6) Do you
+ N 'y

all agree a secret is something you don't want ‘everyone

o

to know? ¥ (6)

Stuﬁents:.'(Various responses of agreément) (6)

ATeécher: The title of our story is A Secret for Twenty-five Years.

(6) Now that's a long time to keep a secfet, isn't

it? (6) Find A Secret for Twenty-five Years in your

. books.” (8) ‘ v

16 | :

4




_]_26...

Teacher: Tom, how do you find something quickly in a book of
. ‘v

stories? (1l or 7) .

—_ . ) ,’ .

Tom: | Oh. _You.look'in the Table of -Contents. . (l“or.7)

A .y ,
Teacher: Where do you f1nd thfs story starts, R1chard7 (1)
Tom: On’ page 204 (1) .. r )

Teacher: | Let' f all turm.tb.204. ?(8) When do you think this

LR

. ‘ ‘story takes plece? (1) 'Georg@? €1)

George:: A long timé ago. (1),

Teacher:  What pakes'you think.so? (1).-

George:  Well, the.people aren't using cars. (1) They are in a

Qagon pulled by horses.’ (L) And the man is dressed in

-

an old fashion...in old-fashioned clothes. (1)

That's a pretty good guess. (9) Let's see. (8)
) ] . . . .
Julie will you read the first paragraph in the box on
s : : L

i ‘-

‘page 204, please’ -(8)

Julie: - "Grandfatﬁﬁr nearly missed his train when an u ,
‘ u. .. (2) v _ o -
Teacher: : Julie, when we see’a word we don't know, what ishthe

-
~

first thing we de? (2) : . '

3

See if there are ~any preflxes or suffixes on<it - Oh,

L

take off thé un. . .tph, 3 unusual. . (2)
7 - '

-"Grandfather nearly missed his traih when an unusual

famﬁpy kept him from cross1ng a brldge (2) It was

. 3

many years before the whale story was told about that

famlly. (2) .




Teacher:

Julie:
Teacher:

Mike:

Teacher:

Pause
Tom:
Teacher:
Tom:
Teacher:
Tom:
Teacher:
Ton:
Tééchef:

-

Tom:

~ What do you thiﬁk~the unusual family could be? (1)

as you read the story. (8) TRight now, read silently to

© o and u. (3)

L]

- =127~

) : By . .

I don't think this is a whale story, Julie. + (10)
T 's a long gwfn whole. (2) . Why 1s it a long o,
{

Lisa? (2) N
Because d{\fhe final silent e. (2) ’WhOOﬁs! =, (2) "The

whole story was told about the family." (2) .

» .
. 14

Mike? &(1)
Indians? (i)

That might stop Grandfather! (1 or 9) You'll find out

the first paragraph on page 206 to discover whaf_this

unusual family was and where the boy is taking the man

-

.. In the wagon. (8) . - ‘ S
"
What's this word? (2) . S C e

What sound does it begin with? (2)

r (2)

—_— \

What are the vowels? (3) . i '

»

What is one® ou sound, Tom? (2)

Ou like in ouch? . (2) , o =

- U
Yes, but not this time. or 10) What about another
. %, :

ou-sound? (2)

Well, let's try the gh sound. (2) What is that? (2)

9

£ (2

Pl




-

Teacher:

Tom:

Teacher:

9.

Tom:

Teacdher: -

Lisa:

Giggle, piggle, giggle (11 or 1)

Pause
Teacher:

Mary:

Teacher: -

George:
Anne:
Teacher:

George:

Teécher:

" George:,

_the vowel soun&, (2) 4 )

‘"The rvad was very

"That's good. (9)

b A -

-128-

N

Good, that's it. (9)° Now tr¥y the word with what you

know about the beginning and ending sounds and guess at

‘Rowf (2) .

{ ‘ i . : .
Now try reeading the sentence without the word, but guess .
by the meaning of the rest of the sentence what the word ’

[ A}

might be. (2)
and stony there: (2) Oh,

rough. (2) ‘ .

Oh, this story is'about skunks. (1)

1

(4)

N

What was the unusual faéily, Mary? (1)
-4
Skuhks! (1) - N )
Yes, (9) and who says they are skunks, George? (1)

Patrick. (1) » B s

No, it's Grandfather. (1)

‘George, will you read the part that tells us who says

théy are skunks? /(8),
" 'That can't be a . . ,'sald Patrick, shading his eyes
with his hands.” (2)

Does Patrick actually call theni skunks, George? (1)

.

Ne, I guess not. (1)




Anne:

<@
Teacher:

)

George:

Teacher:

’

George:

. .Teacher:

~ George:
Teacher:
_ivlfary: '
Teachgr:

Anne:

Teacher:

~Julte:

Teacher:

Lisa:

Teacher:

.

~The skunk. (1)

the word? (1),

&

Here it is, Mrs.'ﬁhite, near the bottom of“bage 205. (8)

o K : N .
" "Sure enough, it's a mother skunk with five young ores,

a

half grown,' said Grandfather." - ()

Good! (9)° When Grandfa%ﬁ:r says, "Isn't he bold!" To

whom is he referring? (1) Pam? (1) . =

George? (15

<

o
Yes, (9) and what did the skunk do that,was bold? (1)

He came right out in the road. (1) >
v . P

- 9 :
Why do you think that was bold, George? (1)
K .
I don't know. (1)
. ) \

What is another word for bold? (1)

Daring? (1) ©

Good. (9) Any other word that means bold?. (1)

Brave? (1) o

Yes, very- good. (9) What dofWe call these words that
mean the same as another word? (1)

. -
Cinnamons? (1) . ' ~';\//

Almost the right word., (1 or 9) Can anyone remember

Synonym. (1) 1 . .
That's right. (9 Remember synonyﬁf are words which have

the same or almost the same meaning.gsjanother word. (1)

Now, can you give an antonym for'bold? {l) Ge&rge? (1)
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ot George: Afraid? (1)

‘Teacher: Good. (9) Another antonym-~for bold? (1)

Mary: | Shy. (1) o

Teacher: Very good. (9) And what 1is an antonym?A @)

. George? (1)

George: - The opposite meaning. (l)
';Teacher: Good. (9)if(wa, goipg back to the question , ., .« ;:j§§§

¢

e b B .
Why was it bold of the skunks to come right out on the

' . o road? (1) George? (1)
/__*\//é, George: Th;y weren't afraid of people, I guess. (1) ¢
Teacher: That's a pretty good assumption! (91& What do wild
* - ] animals usually do when they see people? (1)
George: - They stay hidden1 (1) ,
[ Teacher: ) That's right! (9) And where was Grandfather going, all
dressed up, that he had to be so careful not to tangle with
- . ‘ ’_/ »
skunks? , (1) Nina? (1)
Nina: To make a speech t6 some teachers at a big meeting. (1)

Teacher: And why was Patrick so careful with his wagon? (1)

Who can read the‘part that answers this question? (8)

Julie? (8)
i ‘\ Julie: On page 205, the First paragraph. (8) ”Patrick,
‘ “an S (2) | , . -

- ’

Teachér: - What is the first thing you look for in a word you-don't

know? -.(2)




Julie: *
‘Teacher;
Julie:
Teacher:

Julie:

Teacher:
\

- . Anne:

Teagher:

& Pause
» Teacher:

[,

. * Ma I'!\yt H

George:
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Prefix of suffix. (3) .- '
’ \}’ : ) : ~ . u

Are there any? (3) : v
Yes, able. (3)

And what do»yOu have left? (3) : .

© ¥

Agree . . . agreeable. (2 or 3) " Patrick , an
B v @

agreeable young Irish fellow; had come for Grandfatﬁer,
cdriving his very best pair of fast horses" . . . hit . .

‘hitch . . .. ed . . . "hitched to his new light wagon.

' (2) . The wagon was the finest i? the' town." (2)

Very good, Julie. (9) .I like the wa you figured out

A

hitched all by yourself. (9) The gg‘ending has 3

sounds. (2)A What are thef? +(2) ' Anne? '(2) h .

- n

g

Ed, d, and t. (2) : ' ‘
- ) P
That's right. (9) We'll get some words spelled with the

. > v .
&d ending and ed, L, and d sounds later. (8) Right “

noh.let's read on to page 208 to see what Grandfather and
. - ‘ -
Patrick did about the skunks. (8)

" (4)

What did the mother and her family do when 6randfather yelled

at them? (1) Will you read it for us please, Mary? (8)
"The mother turned her head toward him, and two of the

young ones stopped playing, but the they showed no signs'of

thfnking his performance diéagreeable." (2)

Boy: they were bold! (1)

2




Teacher:

Teacher:.

George:

Teacher:

. B

Mary?

-

Teacher:

Seve}al

Students:

Teacher:
Anne:

Teacher:

PR

i

' Yes, it seems so-- (9)°

~Once my dog got spra§ed.and, wow! was he a mess! (1)

,He couldn't come in the housevfor a month. * (1)

,the furnlture to Arlington? (1)

What did

but 1lét's read on through page

212‘tomsée what develops nextl (8) .
;L

o

Why wouldn' t the dr1ver of the lumber - wagon throw stones

at the an1mals7 (l¥. Toﬁ7 (1),

Because he d1dn t want his valuable furniture to gﬂ; '-,

C . L to
sprayed. (1)

o

(L),

i

What did you do for your dog, George? (l) .
We got him clipped and washed but hé still smelled awful

for a while. (1)

‘ You can understand, then, why no one warited to dlsturb

" thé skunks. (1) Wh;X ‘was the boy's Ldea for moving

Mary? 1)

[y

-

They, could swap loads and turn around add'go back the way

2

they |\came without ever going near the 'skunks., (1)

Yes. | {8) That was pretty clever, wasn't it? (1)

What did they use for a bridge? (1)

An iyod'ng board. (1)

G}andfather leave behind in.Patrick's wagon?. (1)
\ .
His speech. (1)

, : ’ 4 ~
Yes. (9)\ Wouldn't that be.a shock! (1) Now, let's

finish the{story and see how Grandfather makes out. (8)

3
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